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Background 

The Grambling High Foundation was established in 2007 to provide financial support to the 
Grambling State University Laboratory Schools (K-12).  The schools have existed in various 
forms since 1901 and have been the only source of public education located in the Grambling 
community for more than a century.  Currently, the Laboratory Schools are primarily funded by 
a mix of federal, state, district and university resources. While they receive full federal and state 
funding based on enrollment, they do not receive local Minimum Foundation Program (MFP) 
funding. This arrangement requires Grambling State University (GSU) to use higher education 
funds to cover the shortfalls in primary and secondary education.  Over the years, as higher 
education funding has been cut across the state, GSU has been forced to reduce the subsidy to 
the Laboratory Schools to less than half of local MFP ($762K for the 2013-14 school year) 
leaving the schools severely underfunded for many years.  The Laboratory Schools have faced 
increasing fiscal pressures and GSU can no longer use higher education funds. 

In 2006 and again in 2012, the State Legislative Fiscal Office studied the means and methods 
used to provide funding to laboratory schools in Louisiana. The only option reviewed that would 
give laboratory school funding parity with other public schools was to fund them like Type 2 
Charter Schools. Since there is not currently legislative consensus to change the funding means 
and methods, the Grambling High Foundation, working with Grambling State University, the 
City of Grambling and other stakeholders, is applying to convert the Grambling State University 
Laboratory Schools into the Grambling Laboratory Charter School, a K-12 Type 2 charter school.   

Educational Model 

At Grambling Laboratory Charter School (GLCS), we believe that all students can learn and 
achieve at high levels, and that every student is capable of excelling in college and in life. We 
intentionally designed our school environment to maximize student success, relying on the 
proven practices of the highest performing charter schools around the nation. Nine core 
elements of school design shape the Grambling Laboratory Charter School’s model.  

 A Culture of High Expectations and Caring for Students: The GLCS administrators, 
faculty, parents and students believe that “all students are capable of learning at a 
high level” and that “all will learn”.  

 Great Teachers, Great Confidence, Great Results:  Great Teachers have a positive 
impact on student success; Great Confidence. Great teachers are confident and 
guarantee student learning; Great Results. Students and teachers who take the 
journey together also learn, grow, explore and achieve together  

 An Environment Conducive to Learning:  The GLCS environment will be safe and 
well disciplined.  GLCS will follow the guidelines set forth in U.S. Safe Schools 
http://www.hrc.org/resources/entry /safe-schools-improvement-act.  

 Data-driven Culture:  GLCS’s academic program will be data-driven, based on 
ongoing assessments.  School administrators and faculty are fully engaged in data 
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collection and analysis and attend joint data review sessions at the beginning, 
middle, and end of each school year.  

 Character, Leadership and Service:  Character and leadership education will be at 
the core of the School’s curriculum and educational experience. Students will be 
guided to develop a sense of “service over self” as exemplified by mentors, role 
models, alumni partners and community leaders. 

 Intentional Learning for Students and Teachers:  GLCS will intentionally provide 
courses and learning experiences to close the knowledge gaps and provide 
reinforcements the students need to be successful learners. GLCS teachers will 
routinely seek out and apply the best practices to help students become 
academically successful and self-sufficient. 

 Extended Learning Time:  GLCS will extend instructional learning for students via a 
modified year plan that will include a 10-month academic year and a 1.5-month 
summer school program, along with extended day and extended week programs. 

 Consistent Transition to College and Careers:  The GLCS program will be designed 
for students to move smoothly from Kindergarten pre-admission screenings to 
college entry. Each step along the way will be clearly articulated. GLCS will provide 
consistency in the curriculum, grade offerings and scheduling.  

 Family, Alumni & Community Involvement:  At GLCS, parental input will be critical 
to meeting the individual and collective needs of the students.  

Educational Outcomes 

Grambling Laboratory Charter School (GLCS) desires to provide students a Science, Technology, 
English, Arts and Mathematics (STEAM) curriculum for educating a diverse student body. 
Students from Lincoln, Union, Claiborne, Bienville, Jackson, and Ouachita parishes in North 
Central Louisiana will engage in a discovery learning program designed to motivate learners 
interested in STEAM content subjects. Thus, we will produce educated, self-sufficient graduates 
prepared for living and working in a highly technological and global society. To this end, GLCS 
learners will: 

1)  Demonstrate positive self-esteem based on culturally responsive teaching; 

2)  Apply language arts, mathematics, social studies, fine arts, technology, wellness 
education and physical fitness concepts and skills through experiential learning; 

3)  Achieve at and above grade level STEAM content knowledge as assessed on end-
of-year evaluations; and 

4)  Possess intrapersonal and interpersonal skills required for living and learning in 
today’s technology-driven global society. 

The Board and Administration of Grambling Laboratory Charter School are committed to 
bringing a high-quality K-12 public charter school and eventual lifetime self-sufficiency to the 
children and families of the Grambling community and surrounding areas.  
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Why This School? 

Why do you want to start a school? Identify and describe in detail the problem that you are starting a school to address.  
 

The Grambling High Foundation seeks to improve educational outcomes in Grambling, 
Louisiana by converting the Grambling Laboratory Schools (K-12) into the Grambling Laboratory 
Charter School.  The Grambling Laboratory Schools have been the only public schools in the 
Grambling Community for more than a century.  They began in 1901 as one small school 
founded to teach former slaves to read and write.  The original school grew in size and mission 
becoming a state junior college, a senior college, and eventually a university.  As the school 
grew in size and mission, it continued its original mission of primary and secondary education to 
the citizens of Grambling and the surrounding community.  For much of its rich history, the 
school was exemplary and students excelled in and out of the classroom.  However, in the last 
several years, lack of funding has caused the school to atrophy in many ways, leading to below 
average or poor student outcomes.  Specifically, the lack of funding has led to the following: 

1) Lack of competitive pay for faculty, leading to difficulty in teacher recruiting and 
retention.  Each year, many qualified candidates apply for vacant positions in the 
school, only to realize that they will be paid far less than their public school 
counterparts.  As a result, the high school has no certified math teacher on the 
faculty.  Currently, math classes are taught by a certified teacher on loan from the 
university and a new teacher working towards certification.  Also, each year 
qualified teachers leave the Grambling Laboratory schools to seek higher-salaried 
employment at other schools.  Lack of competitive pay severely hampers the ability 
to recruit and retain high-quality teachers. 

2) Lack of upgrade/modernization funds, leaving the facilities in poor condition.  This 
is especially true of the middle and high school facilities.  The United States 
Attorney’s Status Report, dated May 24, 2011 in the ongoing desegregation case, 
United States of America v. Lincoln Parish School Board, et al, noted the following:   

“All of the Grambling Lab school facilities—particularly the older Grambling 
Middle and Grambling High buildings—are in poor overall condition and 
inadequate to provide educational opportunities comparable to those 
available in the Board’s schools and at A.E. Phillips. The middle school and high 
school facilities were constructed in the 1940s, and have undergone limited 
renovations since then. The science labs at both schools are antiquated and 
non-functional, limiting science teachers’ ability to incorporate experiments 
into science lessons. Of the three computer labs in the high school, only one 
has relatively new computers and one has no Internet access. The middle 
school and high school share a single gymnasium and library. The stage in the 
gymnasium is dilapidated and possibly structurally unsound, and there is no 
lighting or audiovisual equipment. The physical education locker rooms are in 
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very poor condition, with debris piled in the non-functional shower area, 
bathroom stalls without doors, and little space for students to change clothes.” 

3) Possible school closure due to lack of available funding.  In the past, Grambling State 
University has provided more than $700K annually to support Laboratory School 
operations.  Although this has left the school woefully underfunded, it was enough 
to keep the school doors open.  Higher Education budget cuts have made it 
impossible to continue the subsidy to support primary and secondary education.  In 
fact, private funds are being raised to replace University funding for the 2015-16 
school year.  However, this arrangement is unsustainable in the long-term.  Unless 
the schools are successfully converted into a charter school, the schools will be 
forced to close, leaving the City of Grambling with no public schools.  This would be 
a devastating blow to the city and larger community, as there are very few other 
school choice options for low and moderate income families. 

In spite of these challenges, there is still a great demand for these schools.  This year 351 
students are enrolled in the Grambling Laboratory Schools, paying tuition of up to $500 to 
attend the schools when free public school options are available to them.  Currently the 
elementary and middle schools have a letter grade of “D” and the high school’s grade is “C”.  
However, many of the public schools available to our current students are also poorly 
performing schools.  Twenty-six percent (26%) of current students come from Claiborne and 
Union Parishes.  Both Claiborne and Union Parish School Systems earned “D” letter grades in 
the 2013-14 school year.  In particular, the cities of Homer and Farmerville, where most of our 
students reside, had no school board operated schools graded above “D” and Homer 
Elementary had a letter grade of “F” with an SPS of 43.6.  The current schools and future 
Grambling Laboratory Charter School provide a choice to these parents and others that cannot 
afford private schools, giving them hope for academic excellence and future self-sufficiency.    

Mission 

Provide the mission of your school. 

The Mission of the Grambling Laboratory Charter School is “To educate children to excel 
academically, socially, and emotionally for lifetime self-sufficiency.”  GLCS will accomplish this 
important mission by providing strong academic, extra-curricular and service learning programs 
for students and families.   

According to the Bell Policy Center: 

“Self-sufficiency means families are able to meet their basic needs without having to 
rely on any public or private assistance. That is the definition that underlies the Self-
Sufficiency Standard, which we have long recommended as the best way for the state 
government or anyone else to measure the economic well-being of families.” 

The Center goes on to say: 

“. . . to escape poverty as defined by the federal poverty level, one need not worry 
about going any further than high school. But to be self-sufficient – and to have a shot at 
entering the Cycle of Opportunity – one should aim for college.” 
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And finally: 

“If we want to break the Cycle of Dependency, it often isn’t enough for people to move 
from welfare to work unless they also improve their education and training so they can 
get the jobs that pay higher wages.” 

Long-term Vision 

Provide a vision for your school that clearly illustrates how your school will put students on a trajectory for lifelong success. 
 

According to our Mission Statement, the long-term Vision of the Grambling Laboratory Charter 
School is self-sufficiency for our graduates.  Graduates of our school will become productive 
citizens and break the cycles of dependency that harm our children and communities. 

In particular, Lincoln Parish is fortunate to have two four-year universities: Grambling State 
University and Louisiana Tech University in Ruston.  Due in large part to the presence of these 
institutions and the University of Louisiana at Monroe in adjoining Ouachita Parish, the 
percentage of residents with a bachelor’s degree or higher stands at 34.4%.  This is higher than 
the state average of 21.8% and the national average of 28.8%.  In spite of this, 30.4% of the 
residents of Lincoln Parish live in poverty. This is higher than any of the surrounding parishes 
and well above the state and national averages of 19.1% and 15.4% respectively. 

In addition to Lincoln Parish, the Grambling Laboratory Schools currently draw students from 
each of the five parishes that surround Lincoln Parish:  Bienville, Claiborne, Jackson, Ouachita, 
and Union Parishes.  Overall, this six parish area has a poverty rate of 25.3%, above the 
previously mentioned state and national averages, and a bachelor’s degree rate of 22.3%, 
slightly above the state average but well below the national average.  However, when you look 
at the four rural parishes without a university within their borders (Bienville, Claiborne, Jackson, 
and Union, where 30% of the current students reside), the bachelor’s degree rate is only 12.7% 
– far less than the state average and less than half of the national average.  Our vision will 
reverse these trends. 

In our first year, the students of the Grambling Laboratory Charter School will make adequate 
progress and by our second year will meet or exceed state averages in all areas of the school 
performance scores.  By year five, our school performance scores will meet or exceed the 
performance scores of all surrounding school districts in which our students reside, with an 
overall goal of becoming recognized perennially as a High-Performing, High-Poverty School.  
Eventually, we will lose that designation as our students mature to fully self-sufficient citizens.  
In other words, we will still be High-Performing . . . just no longer a High-Poverty community. 

In ten years, all graduates of the Grambling Laboratory Charter School will graduate high school 
with minimum proficiency for college and career success.  We expect the combination of 
preparedness for college, dual-enrollment opportunities with Grambling State University, 
Louisiana’s Taylor Opportunity Program for Students (TOPS) and other scholarships to propel 
the vast majority of our students into college, careers and greater self-sufficiency. 

Ultimately, graduates of the Grambling Laboratory Charter School will become self-sufficient 
leaders in our community, breaking the cycle of dependence and blazing a trail of self-
sufficiency for their children and future generations. 



6 
 

 
 

Characteristics of Student Population 

Describe the characteristics of the student population that your school will serve. The student population that you describe 
should be consistent with the enrollment projections that you provide in your proposal overview. 

The Grambling Laboratory Charter School is a conversion of the GSU Laboratory Schools to a 
Type 2 charter school.  The schools currently enroll 351 students who each pay as much of $500 
in tuition.  At Town Hall meetings and informal meetings in Grambling, several parents have 
informed us that the tuition, although small, is still a barrier for them.  Due to the overall 
economic situation in North Central Louisiana, many of the prospective parents cannot afford 
the tuition and would enroll their children in the current schools if there were no tuition to pay.  
Improving the schools will most certainly result in an increase in the student population. 

The primary student pools from which GSU Laboratory Schools, and the subsequent GLCS, 
receive students are the immediate Grambling community along with Lincoln and surrounding 
parishes.  Most students outside of the Grambling community come to the schools to flee 
current “D” and “F” schools in their home districts.  As the outcomes of the students at GLCS 
improve and barriers to enrollment are removed, there will be a significant increase in 
applications to the school. 

In addition to the residents of Grambling that are not currently attending the schools, there is 
also growth potential elsewhere in the current service area.  There appears to be significant 
opportunities for growth in Union, Claiborne and Jackson Parishes.  There is also potential 
growth from Ouachita Parish among current charter school students at schools that do not 
extend into middle and high school.  In order to exploit those potential opportunities GLCS will 
do the following: 

1. Contract the services of an Education Service Provider with experience in student 
recruiting to survey the landscape and assist with targeted marketing. 

2. Deploy current and future transportation assets to ensure that transportation is not 
a barrier for students in neighboring parishes. 

Recruitment Strategy and Plan 

Describe your recruitment strategy and provide your recruitment plan. Provide any evidence that you have collected that 
demonstrates that parents and guardians have committed to enrolling their children in your school. 

In addition to traditional means (direct mail, newspapers, radio, etc.), GLCS is partnering with 
Yardstick Learning, LLC to provide back-office services, recruiting and executive support.  Per 
our draft agreement, Yardstick Learning, LLC will provide a comprehensive recruiting plan to 
include the following: 

 Annual Strategic Project Plan with action steps and milestones. 

 Student recruitment training and development of GLCS staff across all levels of 
the organization. 

 Management oversight of GLCS student recruitment plan and implementation. 

 Coaching support of parental and community engagement events. 

STUDENTS 
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In addition to our recruitment plan, retention will be an integral part of our overall enrollment 
plan.  The retention plan begins with improving the overall quality of the educational services 
provided by the school.  Beyond that, GLCS will perform continual analysis to ensure that we 
are working to retain 100% of enrolled students.   

One area that has already been identified as a retention target area is the current Grambling 
Middle Magnet School.  In grades K-5 at Alma J. Brown Elementary there are currently 156 
students for an average of 26 per grade level.  Grambling High School has 130 students in 
grades 9-12 for an average of 32.5 per grade level.  The Grambling Middle Magnet School has 
65 students in grades 6-8 for an average of only 21.7 students per grade level.  The 8th grade 
cohort has 28 students, but the 6th and 7th grades are smaller.  After the 2012-2013, the Middle 
School received a letter grade of “F”.  The cohort entering that year, currently 7th grade, is now 
the smallest in the schools as it has dropped to only 15 students.  Efforts during the 2013-2014 
school year raised the letter grade to “D” and the incoming 6th grade class for this year is up to 
22.  Further targeted efforts should continue to raise quality at the Middle School, making GLCS 
more attractive to students in grades 6-8.  As quality continues to improve, targeted efforts will 
be needed to recruit and retain students in these cohorts next year in the 7th and 8th grades and 
later in the high school grades after charter conversion. 

Also, most grades in the Elementary School are at maximum capacity.  By becoming a charter 
school, GLCS will have the resources to increase capacity and admit students that are currently 
being turned away.  Lower grades are capped at a lower number of students, so currently 
grades K-2 averages 24.3 per grade level while grades 3-5 average 27.7 per grade level. 

Overall, the lower elementary grades will be the highest priority for recruiting.  Adding faculty 
at those levels first will allow us to grow the school in a natural way as grade cohorts tend to 
get larger each year.  GLCS projected size in Year One is 480 students, which is an average of 36 
students per grade level.  Actual expected enrollment, with natural growth, by grade level is 
shown below: 

Grade Level K 1 2 3 4 5 6 7 8 9 10 11 12 Total 

2016-17 32 32 34 34 36 36 36 38 38 40 40 42 42 480 

2017-18 34 34 38 38 40 40 40 42 42 44 44 46 46 528 

2018-19 38 38 42 42 44 44 44 46 46 48 48 50 50 580 

2019-20 42 42 46 46 46 48 48 50 50 52 52 54 54 630 

2020-21 42 42 46 46 46 48 48 50 50 52 52 54 54 630 

 
With two K-5 teachers per each grade level in year one, K-5 class size will not exceed 18. 
Beginning in year two, there will be three teachers in K-2 and two in 3-5.  Therefore, K-2 class 
sizes will not exceed 18 and 3-5 class size will not exceed 24.  Overall expected student to 
teacher ratios (including elective teachers, but not special education) in grades K-5 will be 
13.6:1 in year one and 15:1 by year five.  In grades 6-12, student teacher ratios will be 12.5 in 
year one and rise to 15:1 in year five.   



8 
 

Performance Goals 

Describe the performance goals that you will achieve to put students on the path towards achieving your vision. Start with 
baseline data for all performance goals. Include the goals that you will reach in years one through five, the length of your first 
charter contract. 

In the 2013-14 school year, the Grambling State University Laboratory Schools had school 
performance scores as follows: 

School Score Grade 

Alma J. Brown (K-5) 58.3 “D” 

Grambling (6-8) 54.5 “D” 

Grambling High School (9-12) 71.6 “C” 

By Year Two, as a combination school, Grambling Laboratory Charter School will meet or 
exceed state averages in all school performance areas.  By the end of Year One, students shall 
be on a trajectory that leads to achievement of the Year Two goal.  Each year student 
achievement will grow by at least an amount sufficient to indicate progress towards the next 
stated goal.  Specific goals, as outlined in our Vision are as follows: 

Goal 1:  Meet or Exceed State School Performance Averages by Year Two. 
Current students are below state averages in several areas.  K-5 students are 16 
points below state averages (53% vs. 69%) of students at or above grade level on 
end of course (EOC) assessments.  Middle school (6-8) students are 23 points below 
state averages (46% vs. 69%) of students at or above grade level on EOC 
assessments.  In the high school grades (9-12), students are 43 points below the 
state average for EOC assessments (19% vs. 62%).  Also, only 43% of student scores 
18 or higher on ACT tests as compared to the state average of 59%.   

Sub-Goal 1-1:  Demonstrated Progress Toward Goal 1 in Year One. 
In order to show progress towards meeting the Year Two goal, performance 
gaps should be narrowed by at least 40% in Year One.  Specific Year One 
targets would be as follows: 

  K-5 Annual Assessments – 61% at or above grade level 
 6-8 Annual Assessments – 58% at or above grade level 
 9-12 Annual Assessments – 40% at or above grade level 
 9-12 ACT Assessments – 51% of students score above 18 on ACT 

Sub-Goal 1-2:  Make Greater Progress with Struggling Students. 
Given the number of academically struggling students in the current GSU 
Laboratory Schools, “Making Progress with Students Who Struggle 
Academically” will be an important performance measure for the new 
Grambling Laboratory Charter School.  GLCS will achieve maximum scores 
and points in this area in Years One and Two.  We will place special emphasis 
and effort on struggling students, helping to increase their academic 
performance and ensuring that we meet our initial goals. 
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Sub-Goal 1-3:  Continue to Exceed State Averages in Strength Areas. 
As GLCS focuses on previously mentioned weak areas, it will be important to 
maintain performance in areas where current schools already exceed state 
averages.  Due to a rigorous high school curriculum, the current schools 
exceed state averages in three areas Credits Earned by End of Freshman 
Year, overall Graduation Rates and Quality of Diplomas Earned by Students. 

Goal 2:  Meet or Exceed Performance Scores of Neighboring Districts. 
In spite of the low performance of the current schools, they still out-perform many 
of the public schools that their students would attend.  As such, the Year Five goal is 
not to meet or exceed the average performance, but to meet or exceed the best 
performance.  GLCS’s performance targets are the schools in the Lincoln Parish 
School System.  In addition to being the highest performing neighboring district, 
two-thirds of current students are assigned to schools in the Lincoln Parish System, 
with the majority assigned to schools in Ruston, Louisiana.   

Sub-Goal 2-1: K-5 Performance Meets or Exceeds Dubach School. 
Currently, Alma J. Brown Elementary School has a 16-point performance gap 
with the Dubach School.  GLCS will close this gap by at least 4 points per year 
(including any gains by Dubach) until reaching parity by Year Five. 

Sub-Goal 2-2:  6-8 Performance Meets or Exceeds Ruston Junior High. 
The current Grambling Middle School is the lowest performing school in 
Grambling and the lowest performing middle school in the area.  However, 
the SPS increased by 5 points in 2013-14 which is a greater increase than 
seen at any other middle school in the area.  In order to close the 31-point 
performance gap with Ruston Junior High, GLCS will need to close 7 points 
per year through Year Five. 

Sub-Goal 2-3:  9-12 Performance Meets or Exceeds Ruston High School. 
Grambling High School meets or exceeds the performance of most other high 
schools in the surrounding area, but has a 21-point performance gap with 
Ruston High School.  GLCS will close this gap by 5 points each year until 
reaching parity by Year Five. 

Goal 3:  Graduating Seniors Prepared for College or Career Success. 
Louisiana defines minimum proficiency for college and career success as an 18 or 
higher on ACT assessments.  By Year Five, 80% of GLCS graduates will reach this goal. 

Sub-Goal 3-1:  Reach ACT State Average by Year Two. 
By the end of Year Two, 59% of GLCS students will score 18 or higher on the 
ACT exam.  GLCS students will also meet or exceed state averages for TOPS 
Opportunity, Performance and Honors scholarships. 

Sub-Goal 3-2:  Annually Increase Student ACT Scores. 
 GLCS will increase the number of students scoring 18 or above on the ACT by 

10% each year.  By Year Five, 80% of GLCS students will score 18 or higher on 
the ACT, meeting the minimum proficiency for college and career success. 
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Goal 4:  Self-Sufficiency of GLCS Graduates. 
In order to prepare our students for full self-sufficiency, GLCS will do more than 
improve educational outcomes.  GLCS will use effective service learning, character 
education and other programs to discourage the destructive behaviors that lead to 
poverty and dependence. The overall goal is to prepare a continual pipeline of self-
sufficient mentors and leaders in the community that will eventually self-replicate. 

Sub-Goal 4-1:  Zero Dropout Rate. 
Studies show that high school dropouts are twice as likely as high school 
graduates to slip into poverty and dependence.  Providing service learning 
options and reducing dropout rates are vital to preparing students for a 
lifetime of self-sufficiency. 

Sub-Goal 4-2:  Zero Teen Pregnancy Rate. 
Teenage mothers are more likely than other teenage girls to live in poverty 
and dependence.  Recent studies are inconclusive on the cause and effect 
relationship between poverty and teen pregnancy, but there are some areas 
of agreement.  Teenagers, boys and girls, are less likely to become teen 
parents when they have a more hopeful future.  Preparing GLCS students for 
college and career success will help discourage teen pregnancy.  Making sure 
all GLCS students have viable options for college and careers will go a long 
way towards reducing the teen pregnancy rates in our community and 
preparing students for a lifetime of self-sufficiency. 

Sub-Goal 4-3:  College and Career Success.  
GLCS will ensure that students are prepared for college and career success 
Further, GLCS will also assist students in college and career planning, track 
students after graduation and continue to provide mentorship and guidance 
to students after graduation.  GLCS will partner with Grambling State 
University to provide dual-enrollment and scholarship programs creating 
unique opportunities for GLCS graduates.    GLCS will continue to mentor and 
track graduates throughout college and careers to ensure that the 
foundations that are laid at GLCS lead to a lifetime of self-sufficiency. 

 

 
 

Educational Model 

Identify your educational model. Describe the underlying theory that explains why your educational model will address the 
problem you have identified. 

GLCS will adopt a comprehensive, standards-based STEAM and College Preparatory model.  A 
number of GLCS students will be first generation college students. The combined STEAM and 
College Preparatory approach will serve as a strong “apprenticeship” for college, careers and 
life. The GLCS experience will prepare students to be successful in their post-secondary 
education exploits and careers beyond. 

THEORY OF CHANGE 
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In the GLCS adopted model, the acronym STEAM will refer to –S(cience), T(echnology), 
E(nglish), the A(rts) and M(athematics). It will also include reference to –S(pelling), E(nrichment) 
& E(ngagement), & A(rchitecture). The STEAM and College Preparatory mission will be 
emphasized across grade levels and curriculum-wide to help students prepare for K-12 
education, college and career.  

The educational program will include a number of experiences and activities that will be 
influenced by the STEAM & College Preparatory extract, such as K-12 courses, apprenticeships, 
mentorships, service learning, community service projects, leadership-partnerships, and 
mentor shadowing. Students will be required to complete short-term experiences after school 
and during the summer program. Such activities will allow students to earn credit in courses 
such as History-Geography/Social Studies, Physical Education/Health, or The Arts.    

GLCS will establish a College and Career Readiness Center to provide access to high school, 
college and career preparation resources, including virtual & actual college tours, and annual 
career modeling & mentoring return visits by the GLCS Alumni paired with current students. 
GLCS counselors and student advisors will also “Employ the most appropriate and available 
techniques to support students as they navigate high school, prepare for college entry and work 
hard on their journey through college.”  

GLCS will design a Leadership Center similar to the KIPP Leadership Fellowship and KAHN school 
construct and stated purpose – “to eliminate the opportunity gap between students from high- 
and low-income/socio-economic communities.” The School will be an exemplary model for 
charter school development, inviting interested educators, leaders, and planners to visit and 
learn. GLCS will offer intersession and summer Leadership Seminars. 

Khan Academy, founded in 2006, is committed to providing “world-class education, for free, for 
everyone, everywhere.” The Knowledge Is Power Program (KIPP), which serves a 95% African 
American and Latino student population, states it is committed to: “preparing students from 
under-served communities for success in college and life.” Challenged by the commitments 
these schools have taken on, GLCS will embrace a similar “service over self” commitment to 
serve adults and youth who are committed to serving others.” 

Implementing the Educational Model 

Implementation of the School’s educational model will involve underlying building blocks 
including:  

1. A culture of high expectations and caring for students 
2. Great teachers, great confidence, great results 
3. Strong school leadership 
4. Data-driven culture 
5. Character & leadership development 
6. Intentional learning for students and teachers 
7. Extended learning time 
8. Unified transitions 
9. Family, alumni and community involvement 
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A Culture of High Expectations and Caring for Students:  
“Academic Success and Self-Sufficiency for Every Student.” 

The GLCS administrators, faculty, parents and students believe that “all students are capable of 
learning at a high level” and that “all will learn.” Our goal is “Academic Success and Lifetime 
Self-Sufficiency for Every Student.” Student learning is why we exist. We are preparing them to 
succeed in education and in life.  

Thus, this culture will be shared by all stakeholders -- the principal, teachers, students, parents, 
alumni and community. The culture is fundamental to high performing schools. Central to the 
culture is the conviction that all students can achieve and succeed academically. The Principals 
will establish high expectations for themselves and their staff, the teachers will set high 
expectations for themselves and their students, and students will learn to have high 
expectations for themselves and the adults around them. Parents, adult mentors, alumni career 
modelers, community-based apprentors, etc. --Everyone will model the same processes of 
continual learning and self-assessment that are required of students. The culture of high 
expectations will be rooted in tangible, measureable goals or as Kannapel & Clements (2005) 
call them “high expectations in concrete ways.” An example is “every student will go to 
college,” or “become tech savvy.” The culture of high expectations is embedded in a caring and 
nurturing environment, where adults and youth alike treat each other with respect (Kannapel & 
Clements, 2005).      

Great Teachers, Great Confidence, Great Results 

Great Teachers are “true believers” defined as those who believe “… ALL students are capable 
of learning and that they (the teachers) have a direct impact on student success” (Mohammed, 
A., Transforming School Culture: How to Overcome Staff Division, Solution Free Press, 2009).  

GLCS teachers will not only be “believers,” in their students, but they will also be confident of 
their own ability to effect (i.e., cause, produce, etc.) learning. The teachers will be “hard 
working, committed and able,” as the Center for Public Education (“High-performing, high 
poverty school: Research Review,” Caliber Associates for the Center for Public Education, 2005) 
advises.  

They will be leaders, organized into grade level and subject matter teams. They will wear 
multiple hats, equipped to serve in multiple teaching roles and will, thus, help to conserve 
resources, in the beginning of the conversion. Teachers will be highly determined to accomplish 
the jobs they are assigned. They will be highly equipped and always learning. Working with the 
principal as instructional leaders, collaborative learning community members engaged in 
professional development, partners with parents, the alumni and community. 

Great Confidence. Great Teachers guarantee great learning (Priority Bureaus. Principals 
Pursuing Excellence Convening One, 2014). Three of the required elements – collaboration; 
data-driven instruction; and, planning –form a continuous cycle. The great teaching process will 
begin with self-assessment, followed by Assess; Act; Analyze; Reassess; and, Gather evidence. 
The process will include: lesson observations and reviews by the instructional leaders; feedback 
based on the action plan and student needs; students and parents being informed of the 
learning goals, how the students did and what steps will be taken to improve.  
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As Clements (2015) and Mohammed (2009) asserted, Great teachers are confident. They 
“guarantee student learning in their classroom.” They don’t “hope” students learn and they 
don’t leave themselves an escape route by saying “If the student does [x] then they can 
learn.”...Great teachers ...“know how to overcome every obstacle to learning.”  They self-
assess, share and collaborate with peers, engage in professional development and are 
accountable to students and parents. 

Great Results. Great teachers love to learn. Continuous learning leads to great teaching. Great 
teaching inspires students to be great learners. Students and teachers who take the journey 
together also learn, grow, explore and achieve together. Helping teachers be the best they can 
be helps students be the best they can be. Great learning helps all students reach State, School 
and the student’s personal goals for “all learners to be prepared for success in schools, careers 
and in life” (Great Teaching Leads to Great Learning: Colorado’s Educator Effectiveness 
Initiative).  According to Weimer (Weimer, M., “Seven Characteristics of Great Learners” 
(Faculty Focus. Magna Publications, 2014), great teachers are great learners – sometimes 
because of and other times despite the following facts:  

1.  Most knowledge arrives after (great, persistent) effort 
2.  A lot of learning isn’t fun 
3.  In the presence of repeated failure and seeming futility, good learners carry on 
4.  They never run out of questions 
5.  They share what they learn.  GLCS Teachers will be great teachers, with great 

confidence, who inspire great learning among themselves as well as their students.   

An Environment Conducive to Learning   

For teachers to be great, the learning environment must also be conducive. The School and 
classrooms must be focused on learning. According to Clement, great teachers must have “the 
means, motive and opportunity to guarantee student learning…” (Clement, M., Are You a 
Believer?, Edunators: Helping Teachers Focus on Learning, 2015). Teachers must and will have 
the resources they need to implement the programs and learning activities. (As teachers have 
done over the decades, GLCS faculty will not have to use their own funds to have the materials 
needed). Thus, GLCS will create an atmosphere of greatness, consisting of elements vital to the 
success of students, faculty and staff, such as: a comprehensive and financially supported 
professional development program; ongoing monitoring and performance assessment, with 
immediate feedback; professional learning communities.  

For students to achieve academically, they must have an environment conducive to learning in 
which to do so. Some research suggests that it is the interconnection of “high expectations, 
caring and respect” that produces high performing schools and students (Kannapel & Clements, 
2005; Jesse, ET AL, 2004).  The prerequisite positive school climate is a reflection of all of these.  
Hence, the School will provide a highly structured, learning-conducive environment for students 
at all grade levels. Standards for achievement, behavior, etc. will be published throughout the 
School and observed at all levels. Classrooms will be furnished with classroom libraries, 
technology, developmentally appropriate furnishings, etc. Student behavior and student 
supervision policies and standards and enforcement will be school-wide and consistent.  
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While welcoming, the GLCS campus will be secure. It will be equipped with the facilities, 
learning resources and security requirements needed to support the learning programs, extra-
curricular activities and student safety. The campuses will feature buildings, security fences, 
gates, lights, cameras, fire safety equipment (sprinklers, alarms, detectors, etc.), ADA-compliant 
features, etc. The campuses will also espouse a culture of high expectations and caring for 
students.  

Data-driven Culture 

GLCS’s academic program will be data-driven, based on ongoing assessments.  The school 
leaders and faculty will continuously collect and review data and make the appropriate 
evidence-informed adjustments.  Administrators and faculty will attend joint data review 
sessions held at the beginning, middle and end of each year. The data will be used to inform 
planning, instruction and interventions. The process will involve student test performance 
analysis, instructional planning, instructional improvements and modifications and intervention 
design and referrals. Students will then be referred to different types of interventions based on 
the need: reading lab, math lab, dyslexia assistance, after school, weekend or summer school. 
Teachers will also utilize online resources, such as Reading Wonders and Science Fusion digital 
learning activities, as interventions for struggling or superior students. These resources will be 
used for additional assistance in the classroom, at an out-of-school program, and/or at the 
student’s home. 

At GLCS, planning, instruction, intervention, and promotion will be centered around a number 
of data-driven indices: the School’s long-term goal of 80% for all students, grade levels and 
subjects; promotion baseline of 70%; year-to-year improvement targets; referral performance 
requirements. The long-term 80% goal will be widely posted; copied on student, parent and 
school communications. The constant positive reminders will help keep all stakeholders pushing 
to achieve and exceed the long-term goal. 

Character, Leadership and Service 

Character development, leadership and service shall be among the top priorities at GLCS.  
“Character, visionary leadership, and sharing & collaborating,” along with college preparatory 
and excellent teaching, --are its five pillars, according to KIPP Academy. Character. Character 
education will be at the core of the School’s curriculum and educational experience. 
Leadership. The school leaders, principals, teachers as well as students will suit up as players on 
the team forging strong school leadership. The principal will set the tone, the pace, the target, 
and ensure that the resources are available to accomplish the goal. Without a strong leader 
heading the team, the rest will be unfocused, uncertain and ineffective. As a strong 
instructional leader, the principals will encourage, support, and collaborate with teachers. 
Teachers will be emboldened to make the best use of their talents, experience and creativity. 
Students will imitate the strong leaders surrounding them. “Service over self.” Students will be 
guided to develop a sense of “service over self.” The commitment to service will be exemplified 
in various manifestations.  Students will also have the real-life experiences reinforced through 
the learning experiences of the physical education and health classes – that all students will be 
required to take—along with the service learning projects, community service initiatives and 
other platforms.  
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Intentional Learning for Students and Teachers 

Intentional Learning for Students. GLCS will feature intentional and continuous learning for 
students and teachers. African American students, such those GLCS will primarily serve, have 
historically not performed well in certain subjects and on standardized tests. Thus, School will 
intentionally provide courses and learning experiences and ensure that the following subjects 
and skills are sufficiently taught: phonics; phonics-based reading; reading, reading, & reading; 
spelling; and, writing & handwriting skills; math facts learned before calculators; etc. The 
academic program will also prioritize science, history and geography instruction. These subjects 
are often under-emphasized or taught sporadically. Emphasis on these skills and subjects will 
close the knowledge gaps and provide the reinforcements the students need to be successful 
learners. Test Taking/Study Skills instruction will be provided at all grade levels.  

Intentional Learning for Teachers. Great teachers are great learners. Just as the GLCS will 
engage the students in intentional instructional learning, teachers will also be ensured of 
continuous learning, ongoing, student-focused professional development, tuition support for 
graduate coursework, onsite/distance learning-based classes, financially supported professional 
conferences, trainings, etc. GLCS faculty will be constantly engaged in learning about and 
applying the best practices and “lessons learned” to help their students achieve and become 
academically successful. 

Extended Learning Time 

Extended learning time is defined by the Center for American Progress as “The lengthening of 
the school day, school week or school year for all students in a given school… to focus on core 
academic learning and enrichment activities to enhance student success.” (Rocha, E., “Choosing 
More Time for Students: The What, Why and How of Extended Learning.” Center for American 
Progress, 2007) Extended time can play a critical role in improving the learning performance of 
underserved students, such as those GLCS will serve. Extended learning time is more effective 
for disadvantaged children than for children from middle or high socio-economic status 
households According to (“A Review of Research on Extended Learning Time in K-12 School.” 
ECONorthwest Chalkboard). The School’s extended program will be structured around the five 
key characteristics of effective extended time programs: 1. bold leadership; 2. teacher 
commitment and leadership; 3. evidence-based and data-driven; 4. support of parents, 
partners and the community; and, 5. focused on core academics and enrichment activities that 
are aligned with other goals and reforms. (A Review of Research on Extended Learning Time in 
K-12 Schools, 2008).  

GLCS will extend instructional learning for students in a variety of ways. The School will follow a 
modified year plan. The extended school year will consist of a 10-month academic year and a 
1.5-month summer school program. The extended week will be comprised of six days, including 
a 5-day week, plus a 4 hours or a half-day on Saturday. The extended school day, beginning at 
8:00 a.m. and ending at 3:15 p.m., will provide 6 hours plus 15 additional minutes. The school 
day will be followed by a 2-hour After School program, 3:30-5:30 p.m., throughout the 
academic year. The Summer program will consist of 30 six-hour days, beginning at 8:00, and 
ending at 3:00 p.m. daily. 
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GLCS will utilize extended time to provide programs that are effective in impacting student 
performance and in providing the interventions that students need. The interventions will be 
conducted in the forms of: regular school day --Reading & Math Labs; Dyslexia Assistance; one-
on-one 504 accommodations by a paraprofessional; speech pathology services; special services; 
and out-of-school programs – After School; Saturday Academy; and, Summer School programs. 
Students will be referred to these programs: low performing students, based on class or test 
data to Reading/Math labs; identified students to dyslexia, speech, 504 or special services; 
struggling students to After School; high performing students to Saturday Academy; and, all 
students to the Summer School. The referrals will be data driven, based on test performance.  

During the weeks between the end of Summer School and the start of the academic year, 
interested students will attend school and community-sponsored clubs and sport camps, such 
as, Debate Team; J-ROTC; Marching Band; Football; Track; etc. The School will observe federal 
holidays and plan, as much as possible, annual in-services and school closings consistent with 
surrounding parish school systems, thus, allowing parents with children attending GLCS Charter 
and other schools to have children out on the same days. 

Consistent Transition to College and Careers  

GLCS will establish standards higher than the State of Louisiana or Common Core State 
Standards. The GLCS program will be designed for students to move smoothly from 
Kindergarten pre-admission screenings to college entry. Each step along the way will be clearly 
articulated. Students, parents, faculty and staff will be provided information regarding the 
intended paths and some unintended detours that a student may take: early admission, 
admission, assessments, grading, promotion, retention, grade skipping/advancement, 
interventions, waivers, detention, suspension, expulsions, student supervision & monitoring, 
apprenticeships & mentorships, sports & extra-curricular activity eligibility, honors, graduation, 
college admission assistance, scholarship acquisitions, etc. This information will be laid out, 
annually updated and submitted to the State in the School’s Pupil Promotion Plan. The School’s 
13-year (K-12) curriculum, the student’s individualized program of study, advisor plans, intra-
school counseling brochures, etc. will reflect the same message –“Academic Success and 
Lifetime Self-Sufficiency for Every Student,” and “All Students will be prepared to be successful 
in college, careers and life.”  No ambiguity will be tolerated. No excuses by the School, Faculty 
or Students will be accepted.   

GLCS will also provide consistency in the curriculum, grade offerings and scheduling. Programs 
provided to high school seniors will be provided for the youngest students, in the most 
developmentally appropriate manner. The grade level programs will operate on standard 
grading periods. The academic year and extended learning times will be consistently provided 
across grade levels. The Student Code of Conduct, the Parent Handbook, and Annual School 
Calendar will provide students, parents and staff with advance notice of important days.  

Family, Alumni & Community Involvement    

GLCS, recognizing that parents are indeed the child’s first teacher, will establish and maintain a 
unique relationship with the parents of its students. Parental input will be a critical part of the 
decision-making process. The parent organization, Parent as Partners Team (PPT), and the 
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faculty and staff will be collaborators in the endeavor to educate children. The School will 
provide ongoing opportunities for children, parents and families to learn together in the Parent 
and Child Together (PACT) program. The School will establish a unique Parent Learning Center 
that will be specifically for parents to engage in basic skills, computer literacy, HiSET, job 
training, and National Career Readiness Certification (NCRC), required by a growing number of 
employers in this area. The Center will also offer computer & Internet access which will provide 
access to online coursework, online job boards, and counseling resources. 

GLCS will maintain a relationship with the Grambling High Alumni Association to assist the 
School with fundraising, mentoring and support for its other programs. 

Structures, Policies and Practices 

Describe the concrete structures, policies, and practices that you will implement in order to operationalize the theory you 
described. 

Structures 

“…structures comprise the basic framework” on which the school is built (Comer School 
Development Plan, Yale School of Medicine, 2011). 

The GLCS educational program will be built around structures, policies and practices that serve 
as the School’s foundation and framework.  The structures will include the following:  

1. Professional development 
2. Curriculum design 
3. Instructional strategies 
4. Academic intervention 
5. College Preparatory “No Excuse” Culture    

Professional Development 

GLCS will provide a comprehensive professional development program containing the key 
elements “that can almost universally increase the chances for successful teacher development 
and create powerful and positive school community” (Vega, V., Teacher Development Research 
Review: Keys to Educator Success, Edutopia: What Works in Education, January 2011). 
According to the Southern Regional Education Board (SREB), “Low performing schools are not 
likely to turn around unless educators who work in the schools have extensive opportunities to 
learn and implement more effective practices…” (Southern Regional Education Board, The 
Three Essentials: Improving Schools Requires District Vision, District and State Support, and 
Principal Leadership, 2010). GLCS will build these elements, which are supported by 
professional standards, such as the National Board for Professional Teaching Standards 
(NBPTS), into an effective professional develop program. 

Curriculum Design 

GLCS will utilize a standards-based STEAM and College Preparatory combined approach. The 
acronym STEAM refers to science, technology, English, enrichment, engaging, arts, and 
mathematics. These subjects will be emphasized along with others to help prepare students for 
college and career. This approach has revolutionized the teaching of subjects by incorporating 
the teaching of science, math, technology and the arts into all other curricular areas. The arts 
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emphasis adds a creative flavor to the mix, which allows students to problem solve, be 
imaginative and to think outside the box. Thus, the curriculum is driven by problem-solving, 
discovery and student engagement. 

Some letters in STEAM will carry multiple references. “S” also refers to spelling; “E,” enrichment 
and engaging; “A,” architecture; and, “M,” manipulatives for young learners in K-4.These areas 
will also be emphasized.  

All GLCS students will benefit from the combined STEAM and College Prep approach, because it 
teaches independent innovation and allows students to explore greater depths of all the 
subjects by utilizing the skills learned. These skills will be required for students to be successful 
scholars in college and leaders in career fields.   

Instructional Strategies 

Teachers (K-12) will utilize a wide range of teaching methods, using different methods for 
different student learning styles and needs, grade levels, disciplines, and purposes, such as: 
technology integration/audio visual (all subjects & grades); project learning/experimenting 
(science, all grades); cooperative learning/small group (math, all grades); social, student-to-
student, partner learning (reading, all grades); inquiry/discovery (social studies, all grades); 
journaling (English, 3rd/up); lecture (all subjects & grades); interviewing (history, all grades); 
mental images (all subjects & grades); synthesis (all subjects & grades); and, adult mentoring 
(The Arts, all grades). Other methods, described above, are linked to specific core subjects.     

The professional development (PD) program will help keep teachers informed and ready to 
implement the teaching methods that will be most effective in achieving the instructional task. 
The program will provide ongoing sessions about teaching methods recommended by national 
organizations. Teachers will be equipped to implement a range of diversified teaching 
strategies. The PD sessions will be designed to help new and veteran teachers become 
successful, great teachers.        

Academic Intervention  

GLCS will provide an ongoing, intensive intervention program. Many of its students will enter 
below level. However, the School will utilize every resource to ensure “Academic Success and 
Lifetime Self-Sufficiency for Every Student.” 

GLCS will utilize extended time to provide programs that positively impact student performance 
and provide the interventions that students need. The interventions will be conducted in the 
forms of: regular school day --Reading & Math Labs; Dyslexia Assistance; one-on-one 504 
accommodations by a paraprofessional; speech pathology services; special services; and out-of-
school programs – After School; Saturday Academy; and, Summer School programs. Students 
will be referred to these programs: low performing students, based on class or test data to 
Reading/Math labs; identified students to dyslexia, speech, 504 or special services; struggling 
students to After School; high performing students to Saturday Academy; and, all students to 
the Summer School. The referrals will be data driven, based on the students’ test performance. 

The School will also provide counseling, mentoring, apprenticeships, and related supports that 
will help students at all ages and grade levels bloom fully and brightly. 
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College Preparatory “No Excuse” Culture 

College & Career Readiness Center will provide online and real-world opportunities for 
students to explore various career fields. Students will take virtual and actual tours to college 
campuses and worksites. Every fall, they will participate in the annual week-long career 
modeling activities and learn about different professions and careers from their alumni 
mentors. They will also participate in limited internships, apprenticeship, mentorships, service 
projects, etc., throughout the year. They will also complete the National Career Readiness 
Certification Program which is being increasingly required by major employers. GSU has 
recently implemented this program to help high school students interested in attending the 
university increase their ACT score and meet admission and scholarship requirements.    

Policies  

Data-Driven Planning, Instruction & Goal-Setting 

Ongoing Diagnostic Assessment. Beginning & end of year student test performance analysis, 
instructional planning, instructional improvements and modifications, intervention design and 
referrals are some of the structures that GLCS will incorporate into its novel, ongoing 
assessment program. The faculty will examine the students’ pre and post-test scores at the 
beginning and end of each year. The test sources will include: state-sponsored, PARCC; LEAP; 
ILEAP; DIBELS; Endo COURSE; and school-sponsored ITBS; and DIAL 3. In addition, teachers will 
review weekly quizzes and quarterly exams during the year. The teachers will use the 
information gathered for instructional planning and modifications. The faculty will also refer 
students to a variety of interventions including reading lab, math lab, dyslexia assistance, 504 
accommodations, speech pathology, special services, after school, weekend and/or summer 
school. Teachers will use data from different sources to assign struggling or superior students to 
online skill practice, such as the Reading Wonders and Science Fusion digital learning activities. 

Ongoing diagnostic assessment offers schools an “eternal capacity for accountability” (McGhee, 
2004). The annual State and School assessments will be utilized to form a baseline. However, 
the main purpose of testing is to diagnose and guide the instruction of students (Kannapel & 
Clements, 2005). The teachers will use assessment data to identify where students should 
improve and will adjust their teaching strategies accordingly. Barth et al (1999) found that the 
most improved high performing, high poverty schools had “established comprehensive systems 
for monitoring student progress regularly . . .” GLCS will utilize weekly class assessments, grade-
level and academic subject-based benchmarks, pre-tests, post-tests, etc. Teachers will use the 
derived data to provide help quickly to struggling students.    

Assessment Calendar. GLCS students will complete annual state and school sponsored tests.  
They will take the same state-sponsored tests administered to students in other public schools 
in Louisiana. The state-sponsored assessments include: Partnership for Readiness for College 
and Careers (PARCC) Phases I-II; Louisiana Educational Assessment Program (LEAP), grades 4 & 
8, beginning 2014-15, English language arts & math will no longer be taken; but Science & social 
studies will still be required); Integrated Louisiana Educational Assessment Program (ILEAP) 
grades 3, 5, 6, 7 & 9, criterion- & norm- referenced, with requirements varying per grade level: 
English language arts, math, science, social studies; End of Course Tests (EOCT), 9-12, required 
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for all courses with an End-of-Course test, including:  Algebra I, Geometry, English II, English III, 
Biology and U.S. History; Dynamic Indicators of Basic Early Literacy Skills (DIBELS), K-3; 
Developmental Indicators of Academic Learning (DIAL 3), K; etc. Students will also be 
administered school-sponsored assessments: Iowa Test of Basic Skills (ITBS), K-8, norm-
referenced, covering reading, language, math, science, social studies, sources of information); 
and Stanford Achievement (SAT), 9-12, covering the core subjects. These tests and practice 
resources may involve different types of administrations, including paper-pencil; computer; 
and/or online. The dates that tests are scheduled will be placed on the annual school calendar, 
website, school newsletters, and various electronic communications. 

The school tests will also include: weekly class tests; quarterly course exams; and, final exams. 
Teachers will use all test performance data to inform planning, instruction, modifications, 
intervention referrals, parent-teacher conferences, etc. Advisers and Counselors will use data to 
assistance students with long and short-term decision-making and life style plans.  

GLCS students will complete annual state and school sponsored tests. They will meet and/or 
exceed state ad school requirements for K-12 grade levels. They will be provided assistance in 
preparing for the tests and mastering skills through a variety of program activities. 

Extended Learning Time. GLCS will implement increased time “on task” in different ways, 
including the extended day, week, and school year through after school, weekend and summer 
programs. Instructional time will also be extended by adding learning time with parents (e.g., 
PACT) and volunteers (e.g., mentorships, apprenticeships, etc.). Research shows successful 
extended learning time programs have five characteristics in common.  These five 
characteristics are bold leadership; teacher commitment and leadership; evidence-based and 
data-driven programs; engaged and supportive parents and community; and, a focus on core 
academics and enrichment (“A Review of Research on Extended Learning Time in K-12 Schools.” 
ECONorthwest Chalk Board Project, 2008). Extended time helps to prevent summer learning 
loss.   

Consistent Learning Environment. GLCS will maintain consistent high expectations across all 
grade levels, K-12. Certain key polices will be implemented campus-wide. Classrooms will be 
structured and equipped with:  consistent age & grade appropriate curricula; high level 
instruction; student conduct & supervision requirements; etc. The classroom physical 
environment will contain some same features: classroom library; Internet access; technology; 
teaching and learning resources; etc.                 

Daily schedules will be followed. Instruction will range from structured to “teach like a pirate” 
engaging, enlightening, funny and fantastical. The school environment will be safe. Security will 
be state-of-the-art and the campus protocol will be effectively applied. Students will be closely 
monitored and strictly supervised.  

 Character, Leadership, Service 

“Children have never been very good about listening to their elders, but they have never failed to imitate 
them.” James Baldwin (poet, playwright, novelist, essayist)  

Just as “Character and academics go hand in hand,” according to KIPP Academy, GLCS believes 
that character, leadership and service are “irrevocably intertwined.” Character development, 
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leadership and service will serve as the core pillars of the GLCS experience – which the staff will 
be urged to model and students will endeavor to develop.  

Adult leadership training will be an important by-product of the GLCS experience for adults. The 
School will establish The GLCS Leadership Fellowship. The Fellowship will offer a year-long 
fellowship in leadership development and training for future and current school leaders who 
wish to design, found, lead and/or enhance their own schools.  

Character development, leadership and service are key components of the Physical Education/ 
Health (PE/H) curriculum. Character Education, based on Bill Bennett’s Book of Virtues, will be 
at the top of the PE/H curriculum for all school students. The students will help the faculty 
develop the program content and cartoon illustrations. Students and teachers will focus on one 
character trait each month. Character development will be embedded across the curriculum 
and grade levels. Thus, students will develop the values, principles, and decorum needed to 
sustain them throughout their lifetime. The GLCS experience will inspire the development of 
these traits among all students. They will serve as goals for all students. All students will be 
engaged in service learning and will complete a service project.  

Students will be offered various types of incentives to motivate and reward positive behavior 
and accomplishments, from class credit to more tangible options. For example, visits by local 
icons, such as “Little Daddy” (Reggie McLeroy), local/international renown Frank Kelley “The 
Artist,” a trip to the State Capital, or a movie in the gym with popcorn. Annual Awards Day and 
the ribbons, certificates and parents in the audience will also help students to strive for 
excellence.  

Student Code of Conduct & Student, Parent & School Compact 

Student Code of Conduct. GLCS will establish a strong disciplinary code with input from 
students and parents. The tenets of the student’s Code of Conduct will be repeated at 
assemblies and posted throughout the School in classrooms, labs, library, lunchroom, gym, 
office, etc. Teachers will also develop, post and practice with the students a Classroom 
Management Reward & Consequences System. The Vice Principal or other Administrator will 
serve as the in-house school disciplinary officer for his/her building, to whom students with 
disciplinary issues will be referred for counseling, time-out, meeting with parents, etc. 

Student, Parent & School Compact. Enrolling students, parents and a school representative will 
sign a Student, Parent & School Compact. In it, all parties will agree to specific obligations, such 
as, for students, completing homework; for parents, providing a suitable place and time for the 
student to study; and, for the School, providing a safe & suitable learning environment for the 
student. 

Apprenticeships, Mentoring & Community Service                                  

Two decades of Southern Regional Education Board research supports effective practices that 
include relevant, rigorous, hands-on learning activities and programs to ensure that every 
student is connected with a goal and an adult who will serve as his or her mentor and 
champion. Build awareness of community heritage, needs, and sense of valuing others more 
than self. 
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GLCS will organize a team of alumni and community-based partners who agree to serve as 
apprentors, mentors and shadowing subjects. Students will engage in short-term, pre-approved 
apprenticeships and career shadowing for class credit during the summer, based on the 
student’s career interests. These activities may be locally with partners in the community or 
electronically (via Skype, email, etc.) with those who out of town/state.   

Parent Decision-making, Input & Shared Learning       

When schools engage families in ways that improve learning and support parent involvement at home and 
school, students make greater gains” (Research Spotlight on Parental Involvement in Education. National 

Education Association (NEA) Reviews on the Research on Best Practices in Education). 

Parents as Partners in Learning. Successful schools increasingly engage parents in processes 
that help parents understand standards and student work (Barth et al, 1999). Teachers and 
staff view parents as ‘critical partners’ in the learning process (Ragland et al, 2002). A synthesis 
of research over the past decade found that regardless of family income or background, 
students with involved parents are more likely to earn higher grades & test scores; enroll in 
higher-level programs; be promoted; attend school; have better social skills, improved 
behavior, and adapt to school; and, graduate and go on to college (“A New Wave of Evidence,” 
Southwest Educational Development Laboratory, 2002). 

GLCS parents will be provided numerous resources and engagement opportunities: the 
Student, Parent & School Compact, which parents will sign thereby committing to helping 
students with homework, online interventions, test preps, decision-making/ attitude-adjusting, 
getting to school on time, etc.; school-parent communications, including: ongoing electronic 
messaging system (homework, attendance, grades, announcement, etc.); emergency, alerts; 
parent-teacher conferences; progress reports; electronic and printed report cards; annual 
parent involvement activities; etc.; parents holding a required position on the Board of 
Director; the parent-volunteer-support team; the Parent Support Center, to assist parents with 
basic skills, HiSET, online job training, etc.; and, the Parent and Child Together (PACT) to 
reinforce learning among students and their family members. Quarterly Parent-Teacher 
Conferences, Progress Reports, online homework, attendance and grade reports, school-to-
home Alert system, are some of the ways the School will communicate on a regular basis with 
parents, keeping them informed of their child’s progress, accomplishments, need for 
intervention, parental assistance, etc.         

Practices 

GLCS will implement the following practices:  

1. Increased instructional time 
2. Ongoing diagnostic assessment 
3. Parents as partners in learning 
4. Professional Development to Improve Student Achievement 
5. Collaborations among teachers and staff 

Increased Instructional Time will be an essential feature of the GLCS. The school day will 
include 15 extra minutes every day, followed by a two-hour After School program. School will 
be open six days instead of the usual five, due to the four-hour Saturday Academy. The 
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modified year-round school year will include a 10-month academic year, and a six-week 
summer school program. The purpose for the extended times is to extend student learning. The 
after school program, primarily provided for students below level, is available for all students. 
The Saturday Academy (October-March) is designed to enhance the performance of high 
performing students. Summer School is offered to enrich and extend learning and is offered 
free-of-charge to all students.      

Ongoing Diagnostic Assessment. Beginning & end of year student test performance analyses, 
instructional planning, instructional improvements and modifications, intervention design and 
referrals are some of the structures that GLCS will incorporate into its novel program. The 
faculty will examine the students’ pre and post-test scores at the beginning and end of each 
year. They will use the information gathered to plan and inform lesson planning. The faculty will 
also refer students to a variety of interventions including reading lab, math lab, dyslexia 
assistance, after school, weekend or summer school. Teachers will use data from different 
sources to assign struggling or superior students online skill practice, such as Reading Wonders 
and Science Fusion digital learning activities. 

Parents as Learning Partners.  GLCS will establish and maintain a unique relationship with the 
parents of its students.  The parent organization, Parent as Partners Team (PPT), will be 
collaborators in the endeavor to educate children. The School will provide ongoing 
opportunities for children, parents and families to learn together in the Parent and Child 
Together (PACT) program. The School will establish a unique Parent Learning Center, which, 
which will be specifically for parents to engage in basic skills, computer literacy, HiSET, job 
training, and National Career Readiness Certification (NCRC), required by a growing number of 
employers in this area. The Center will also offer computer & Internet access, online 
coursework access, as well as access to online job lists, and counseling resource access. 

Professional Development to Improve Student Achievement.  GLCS will provide a 
comprehensive professional development program annually. Year One. In the start-up year of 
the Charter, the professional development program will include: two weeks of initial training in 
July, prior to the opening of school in August; one week of opening in-service at beginning of 
August; a full-day of professional development each quarter; and, a half day in-service each 
quarter. As a result, during the year, the faculty will receive ongoing, high quality faculty 
development, including: 21 days plus 100 hours, based on 2.5 hours per week, per academic 
year; and, six days per summer. Annual PD. In order to maintain awareness of the latest 
standards and research-based best practices, faculty will complete at least one required 
professional development activity each year. After one year of service, teachers in good 
standing will be eligible for tuition and fee reimbursement for a class or test taken toward an 
advanced degree. Teachers will commit to remaining with the School for a designated amount 
time in exchange for the support provided. Faculty Quality. The faculty recruited will be highly 
qualified and certified. They will possess at a minimum a bachelor’s degree and preparation to 
serve in multiple areas.  Faculty Requirements. Faculty will attend professional development 
activities, including annual/quarterly in-services; weekly Faculty Planning Meetings; whole-
faculty, grade-level, and/or subject-based Team meetings; task forces; etc. Faculty Teams. 
Faculty will be organized into teams – grade level, subject-matter, school level, and whole 
faculty –to promote a collaborative culture, teamwork, shared planning and instruction. 
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Collaboration among Teachers and Staff. High-performing schools utilize a number of common 
elements related to teacher interaction: “student-focused learning and collaboration;” 
“collaborative learning communities;” “across-grade teaching area and program interaction;” 
“peer critiques;” “addressing barriers to learning & identifying solutions; school-wide 
interventions” (Vega, V., Teacher Development Research Review: Keys to Educator Success, 
2013; Kappanel & Clements, 2005; Barth et al, 1999).  

GLCS will organize the faculty into teacher teams (e.g., whole faculty; grade level; subject-
matter) and special task forces. Teachers will conduct self-, student-, and school-based 
assessments and will share findings with peers, students, parents and members of the teaching 
profession, through professional conferences, articles, blogs, etc. The School will pay for two 
teachers to present and/or attend conferences together. Finally, faculty will be awarded bonus 
performance points for collaborating with peers or peer groups on an issue each year.     

A Day in the Life of a Grambling Laboratory Charter School Student 

Describe a day in the life of a student at your school. Provide a weekly student schedule and a calendar of special events that 
will happen throughout the school’s inaugural year. 

“Time is one of the many resources managed by schools for the purpose of educating children” (A Review 
of Research on Extended Learning Time in K-12 Schools, ECONorthwest /The Chalkboard Project). 

A Student at GLCS (Student G) will begin his day with a tasty and nutritionally balanced 
breakfast, which will keep him energized physically and mentally as he works through a string 
of tough morning core subject classes –English; math; science; and history-geography. After 
Lunch, Student G will attend a fun group of enrichment classes, based on the day of the week, 
that consists of Technology Lab, Physical Education/Health; Foreign Language (e.g., French, 
Spanish or Chinese); and, The Arts (art, dance, music, speech, theater, digital/tech-based art, 
etc.). Student G’s day extends beyond the regular school day, first with After School where he 
will get a quick and healthy snack, homework assistance, skill development intervention, and 
his day concludes with his favorite club, sports team practice, or his ongoing service project. 

Weekly Student Schedule          

Time/Day M T W TH F Sat Acad 

7:15 Breakfast Breakfast Breakfast Breakfast Breakfast N/A 

8:00 English English English English* English N/A 

9:00 Math Math Math Math Math STEAM 

CAREER 

COLLEGE 

TEST PREP/Snack 

10:00 Science Science Lab Science Science Lab Science 

11:00 HG/SS HG/SS HG/SS HG/SS HG/SS 

12:00 Lunch Lunch Lunch Lunch Lunch 

1:00 Tech PE/H Tech PE/H Tech Dismissal 

2:00 The Arts For. Lang. The Arts For. Lang. The Arts Club/Sport 

 3:00 Wrap Up Wrap Up Wrap Up Wrap Up Wrap Up 

3:15 
Dismissal/ 

Snack 
Dismissal/ 

Snack 
Dismissal/ 

Snack 
Dismissal/ 

Snack 
Dismissal/ 

Snack 
 

3:30-5:30 
Aft Sch 

Club/Sport 
Aft Sch 

Club/Sport 
Aft Sch 

Club/Sport 
Faculty 

Meeting 
Aft Sch 

/Service 
/Service 
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Calendar of Special Events during School’s Inaugural Year  

Aug/Week 1:  1st Quarter/Opening Faculty In-service 
Aug/Week 2:  First Day of School 
Sep:   Annual Open House/Parent Orientation K Screenings,  

ITBS pre assessments (K-12); DIBELS 
Oct:  2nd Quarter Faculty In-service, 1 day, students out                       
Oct/Week 2:  Annual Alumni Week/Career Modeling 
Oct/Week 2:  Annual Alumni Fundraising Banquet and Student STEAM/Career Showcase                                                                                                        
Oct/Week 2:  Annual Homecoming/Coordinated Class Reunions                           
Nov:   Grandparents/Thanksgiving Luncheon                                                                                
Dec:   Quarterly Faculty In-service, 1 day, students out 
Jan:   Dr. MLK, Jr. National Day of (Community) Service  

3rd Quarter Faculty In-service, 1 day, students out 
Annual Parent Test Prep/Mid-Year Update 

Feb:  Annual Breakfast with Dads’/Valentine Day                   
Mar/Apr:  Annual Student Assessments 

PARCC; End of Course; ILEAP; ITBS post-tests, DIBELS            
Apr: 4th Quarter Faculty In-service, 1 day, students out                                             
May: Annual Mums for Mom’s/Mother’s Day                                                                      
May: May/Week 3: K Graduation, 5th Grade Graduation, 8th Grade Graduation 

High School Graduation, Last Day of School 
June/Week 1:  Summer School begins 
Jun/Jul:  Short-term Apprenticeships                                                                    
July/Week 2:  Summer School ends 
July/Weeks 3-4:  Summer Camps: Band, Football, Track, etc. 

Teaching Methods and Curriculum 

For all core content and mission-related subject areas:  Describe the teaching methods and curriculum that will be used; 
Identify who will teach the material (school staff or partner organization); and Explain why the teaching methods and 
curriculum were selected. 

Curriculum 

“Curriculum is broadly defined as the totality of student experiences that occur in the 
educational process” (Wikipedia encyclopedia). 

Core Curricula & Why the Curricula Were Chosen 

Reading/English Language Arts 

Why the R/ELA Curricula Were Selected.  The Reading/English Language Arts, Writing and 
Literature program (K-12), will emphasize: reading, language, spelling, writing, handwriting 
(including cursive), and literary analysis. The program will include an emphasis on independent 
reading via the “Read a Book a Week (RABAW) program, and a study of American and World 
Literature.  Reading Wonders is described as the “only” series specifically for Common Core 
State Standards (CCSS) for Reading/Language Arts. It provides: research-based instruction; a 
strong reading foundation; complex text access; text evidence usage; collaborative 
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conversations; writing to sources; diverse print & digital media; rigor, intent, and depth. 
Students K-12 will be required to read a book a week and complete an AR test each Friday. 
Students even the reluctant readers, will read hundreds, perhaps thousands of required and 
supplemental books, before graduation. The School will fill in the literacy gap for students from 
low literacy, low income, low socio-economic backgrounds, thus, helping them become prolific, 
passionate readers.  Collections, a leading ELA program, provides: development of must-have 
skills for college and career: complex text analysis; critical reasoning; and, communication; 
rigorous CCSS alignment; state-of-the-art, real-world resonance; blended digital & print; fiction, 
nonfiction & informational texts; and, online, interactive writing lessons. Glencoe Literature 
will: emphasize reading, writing, language and World & American literature; CCSS skills: reading 
informational text; integration of knowledge & ideas; writing; research; speaking & listening; 
comprehension & collaboration; Standard English language conventions; vocabulary; reading & 
writing workshops. Write Source: Common Core Writing, a personalized K–12 print and digital 
program; CCSS writing standards; online technology; robust print and digital program options 
for K–12; online peer collaboration with virtual avatars and community ePortfolio; and, 
interactive writing work text; embedded multimedia grammar activities. HMH Handwriting 
provides: cross-curricular content; multicultural references; in-depth instruction in handwriting; 
foundational literacy; early reading and writing; handwriting practice in letter formation, 
numerals, punctuation, and cursive writing; Ball & Stick, Continuous Stroke, and cursive writing 
worksheets; rapid and fluent letter formation; and, cross-curricular connections to motivate 
penmanship practice. 

Mathematics 

Mathematics curricula: Saxon Math (Saxon Foundation/Houghton Mifflin Harcourt), K-5; On 
Core Mathematics, 6-8; and, Algebra 1, Geometry, Algebra II and Pre-Algebra, (Holt McDougal 
Larson), 9-12.  
Why Math Curricula Were Chosen:  Saxon Math provides: an incremental structure; 
distributed practice; cumulative high stake assessment readiness; content and skills aligned 
with CCSS; only K-12 program that provides the same incremental, research-based pedagogy 
across all grade levels; and, complete parallel special education program. On Core Math 
provides: complete program for transition to CCSS; interactive, real-world applications; and 
help for students not just do, but also to understand and explain math. Holt McDougal Math 
programs provide: math extended beyond classroom; rigorous high school math curriculum; 
CCSS-based programs that prepare students for STEM careers; Pre-AP embedded resources; 
and, online, downloadable text/e-text.   

Science 

Science curricula: Science Fusion (Houghton Mifflin Harcourt), K-8; and, Biology, Chemistry and 
Physics (Holt McDougal Larson), 9-12.  

Why Science Curricula Were Chosen: Science Fusion provides: digital curriculum, virtual labs, 
hands-on labs, hands-on activities, write-in science textbook, leveled readers, and video-based 
projects used to reinforce concepts and critical thinking skills, aligned with CCSS. It is a state-of-
the-art science program, designed for building inquiry, STEM and optimized for diverse learning 
settings --classroom, home, laptop, tablet, textbook, after school and Saturday academy and 
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summer school. Holt McDougal Science programs provide: comprehensive text and digital 
program (Biology was authored by renowned biologist, Dr. Stephen Nowicki.); reading and 
vocabulary support; real-world relevance; flexible lab with hands-on and print and virtual 
options; data analysis; multimedia tools; practice, guidance and feedback; preparation for high 
stakes testing; alignment with CCSS.  

History-Geography/Social Studies 

History-Geography/Social Studies Curricula: Harcourt Social Studies (Houghton Mifflin 
Harcourt), K-5; A History of US (Oxford Press), K-12; Maps, Globes Graphs (Houghton Mifflin 
Harcourt), K-6; US History (Houghton Mifflin Harcourt, 2012), 6-8; World History (Houghton 
Mifflin/Holt McDougal, 2012), 6-8; World Geography (Houghton Mifflin Harcourt, 2012), 6-8; 
Civics in Practice: Principles of Government & Economics (Houghton Mifflin Harcourt, 2011), 6-
12; The Americans (Houghton Mifflin Harcourt), 9-12; World History: Patterns of Interaction 
(Houghton Mifflin Harcourt), 9-12; Geography (Houghton Mifflin Harcourt, 2012), 9-12; US 
Government: Principles in Practice (Houghton Mifflin/Holt McDougal, 2010), 6-12; Louisiana 
History: GREATways to Teach & Learn (Plutarch Publications, Inc., 2008), 5-8; and, African 
American History (Houghton Mifflin Harcourt, 2010), 9-12. 

Why HG/SS Curricula Were Chosen:  The HG/SS program will include: American & World 
History daily classes for K-5, 6-8; 9-12; Geography K-5, 6-8; 9-12; Louisiana History, in K-5, as a 
class unit; in 6-8, as a one-time course; in 9-12, as an elective course. African American History 
will be offered as an elective. American and World History classes will be conducted daily, as a 
core curriculum component, at all grade levels, rather than sporadically. Students will be 
engaged in practical, community-based service learning and service projects; apprenticeships; 
mentorships, etc. They will be immersed in learning about history, government and community 
beginning with the students’ hometown and state. Why each HG/SS curriculum was chosen is 
described below:   

K-5: Harcourt Social Studies (Houghton Mifflin Harcourt), K-5, provides: CCSS-aligned, reading 
skill development & reinforcement; skills lessons that develop citizen participation; 
hands/minds-on engagement; technology integration & digital learning, with digital tools --for 
students (interactive eBooks, audio texts, online leveled readers, Learning site) & for adults 
(online assessments, ePlanners, video, interactive presentations); reaching all learners. A 
History of US (Oxford Press), K-12, tells the tale of America in 10 user-friendly small illustrated 
books. Volume 11 is a source book, with original documents. This lively history is filled with 
beautiful photos and artwork. Extensive teaching materials, audio books, and classroom films 
include: classroom-tested teaching materials developed by The Talent Development Program at 
Johns Hopkins University (2010); a concise 4-book edition by K-12Inc. CCSS have cited A History 
of US as exemplary nonfiction for language arts; coordinated teaching website, a PBS special, 
with 16 video adventures based on the series, with celebrity voiceovers. Maps, Globes Graphs 
(Houghton Mifflin Harcourt), K-6, provides: work texts that integrate map and graph skills; 
blackline masters that include sample standardized test questions and outline maps; five 
themes of geography: location, place, human environment/interaction, movement, and region. 
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6-8: US History (Houghton Mifflin Harcourt, 2012), 6-8, provides: CCSS-based content and 
research-based reading instruction to teach American history; history-infused streaming video, 
instructive games, and interactive features; primary sources; critical skills, by analyzing a variety 
of perspectives and investigating key historical topics. World History (Houghton Mifflin/Holt 
McDougal, 2012), 6-8, features: opportunity for students to relive, reflect, and re-imagine the 
people, places, events; World History enhanced curriculum; CCSS-supported with rigor, skills, 
document-based instruction; computer-/mobile-accessed textbook, streaming digital media 
library, multimedia classroom package; reading support, differentiated instruction that ensures 
every student will learn and understand. World Geography (Houghton Mifflin Harcourt, 2012), 
6-8, provides: navigable design accentuated by art; engaging and instructional; strong skills 
program; CCSS aligned; essential elements and themes; infuses study of geography with 
streaming video, instructive games, and interactive features; ensures success for all learners. 
Civics in Practice: Principles of Government & Economics (Houghton Mifflin Harcourt, 2011), 6-
12, provides: focus on principles of government, active citizenship, and responsible economic 
participation; CCSS-aligned narrative, easy-to-navigate design, and instructional visuals; skills 
based on media investigation, civic participation, application of common law, and making 
informed economic choices; encourages the love of learning.   

9-12: The Americans (Houghton Mifflin Harcourt), 9-12, is a highly integrated, high school 
American history curriculum that supports CCSS with rigor, skills, and document-based 
instruction. It provides: streaming video, interactive features, and infused resources; primary 
sources; mobile access. World History: Patterns of Interaction (Houghton Mifflin Harcourt), 9-
12, provides: highly integrated, enhanced curriculum; CCSS aligned, with rigor, skills & 
document-based instruction; computer/mobile-accessed textbook; streaming video, interactive 
features, multimedia; primary sources; reading support; differentiated instruction. Geography 
(Houghton Mifflin Harcourt, 2012), 9-12: highly integrated world geography program that helps 
students think critically and reflectively; organized between physical geography, human 
geography, and today’s current events; infuses content with streaming video, instructive 
games, and interactive features. US Government: Principles in Practice provides: highly 
integrated high school US government CCSS-aligned curriculum; streaming video, instructive 
games and interactive features; real-world relevance; infused resources; primary sources; 
mobile access. 

Louisiana History: GREATways to Teach & Learn (Plutarch Publications, Inc., 2008), 5-8, 
provides: supplemental curriculum; active practice of basic skills; activities designed with 
various learning styles in mind include every child in the learning process; CCSS aligned; chart of 
level at which child is able to complete each standard presented; students will learn state 
symbols, geography, and history and maps of major cities and geographical regions. This book 
was written by teachers to provide grade appropriate standards, practice, and application in a 
straightforward, easy to understand manner. 

African American History (Houghton Mifflin Harcourt, 2010), 9-12, provides: exploration of role 
of African Americans in the development of United States; interactive format encourages 
connection with content; exploring important people, places, and events in African American 
history; online resources; helps students experience success.  
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Mission-related Subject Areas 

GLCS’s curriculum will include mission-related areas that will help to provide the students with 
experiences they need to move from struggling students to rising scholars. With the rich 
academic program, they will go from struggling to learn and to meet minimum requirements 
and expectations to soaring above the odds. The mission-related subject areas will include: 
Technology; The Arts; Intentionally Taught Curricula; Physical Education/Health; and, Foreign 
Language.   

Technology 

Technology will be strongly emphasized as part of the School’s “STEAM” focus. GLCS will 
provide a comprehensive technology infrastructure --curriculum, equipment, and 
system/network. 

Students at each grade level will complete a technology course each year. High School students 
will accrue 3 units toward graduation. The technology courses will cover grade-appropriate 
basic computer literacy, word processing, desktop publishing, graphic design, varied technology 
integrations, Internet, cyber safety, online research, etc. The program will use various 
instructional formats to teach skills, enhance interest and motivate students to learn.  

Classrooms will be equipped with built-in computers raised or lowered as needed to facilitate 
digital and computer-based learning. Each classroom will also have Internet access and a Smart 
Board.  

GLCS will feature a school-wide network that connects classrooms, labs, libraries, offices, etc. 
Academic and administrative areas will be linked electronically, so that daily reports, such as, 
attendance, lunch and other records can be submitted efficiently. School and home will be 
electronically linked so that information from homework, student progress to emergencies will 
be easily and quickly transmitted.  

The Arts 

The Arts. The Arts are critical to expanding the background of knowledge and desire to learn 
among underserved children and youth. The GLCS program will integrate the different art 
disciplines and genres –art, dance, music, theater, graphics, cartoons, puppetry, etc. The 
program will utilize online resources and local artists. The highlight each year will be the annual, 
student-led musical with students K-12; faculty from all grades and disciplines; school board; 
and, community supporters. Musicals have been found to be effective nationally in raising 
students’ self-esteem, academic performance, daily attendance, multi-grade student and staff 
interaction; staff collaboration; community involvement; and, in leading to school turn-around. 
Students will also be engaged in apprenticeships with local artists. The Arts course will meet 
two days a week, alternating with Foreign Language (FL). 

The Curriculum & Why It Will Be Used. ARTS CONNECTION (AC), K-12, provides: an online 
interdisciplinary arts program; CCSS aligned, with authentic connections; helps students 
become college and career ready and prepared for the kinds of thinking and practices essential 
to the 21st Century workplace.  
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Intentionally Taught Curricula 

African American students have historically not performed well in certain areas, such as, 
language development and standardized tests. Thus, the curriculum will include subjects and 
skills that are intentionally taught: phonics; phonics-based reading; reading, reading, & reading; 
spelling; and, writing & handwriting skills; learning math facts before calculators; etc. The 
academic program will also prioritize science, history and geography instruction. These subjects 
are often under-emphasized or taught sporadically. Emphasis on these skills and subjects will 
close the gaps and provide reinforcements the students need to be successful learners:         

The Reading Program will be strengthened by: CCSS-aligned reading series; digital learning 
activities; RABAW; Reading Lab; Scientific Learning Fast ForWORD computer-based program; 
reading incentives, Parent and Child Together (PACT). 

Spelling will be taught daily, as a priority in the Reading/English program. Writing, 
handwriting and cursive will be taught across grades, K-12.    

Science will be taught daily; hands-on, experimental, project-based, interactive, and 
partner-involved; Science Lab supported; and, will begin in Kindergarten, rather than delayed.  

History and Geography, like Science, will be emphasized, rather than neglected. They will 
be taught daily, as a core subject, and will cover both American & World History and 
Geography. Minority or under-served children sometimes suffer from historical, geographic 
illiteracy, due to lack of reading and family travel. 

Test Taking/Study Skills will be taught as a separate class, or distinct class component, K-12. 
African American children have historically not performed well on standardized tests. When 
taught, students excel. 

The TT/SS program will focus on a number of topics and skills necessary for students to be 
successful, such as: test taking skills; sources of information; alpha order; reference resources; 
research; report writing; etc. The program will also include Required Reading/Accelerated 
Reader testing on Fridays; Parent and Child Together (PACT) enrichment activities; etc. Students 
will attend ½ hour, 2 days a week, and RR/AR testing on Fridays, alternating with PE/NH (–to 
limit time out of class which can have a negative impact of students’ performance). 

Physical Education/Health 

Physical Education/Health (PE/H) program will provide opportunities for students to develop 
traits central to the GLCS experience – character, leadership, and service. Students will be 
involved in various learning experiences that will focus on these elements. The program will 
also focus on physical education, fitness, health, safety, life skills, anti-/cyber- bullying, 
nutrition, nutrition, community gardening, affordable /healthy foods, health, childhood obesity 
prevention, etc. Students will attend 2 days a week, alternating with TT/SS and the Required 
Reading/Accelerated Reader (AR) testing. Students attending the PE/H program will engage in 
short-term Apprenticeships, Mentorships and Service Projects. Students may also substitute 
Marching Band or J-ROTC for PE/H. 

Dynamic Physical Education for Elementary School Children (Pangrazi, R., 2012, 17th ed.), K-5, 
games and activities suitable for every developmental level to teaching strategies and 
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guidelines for common classroom situations; theoretical framework and hands-on activities; 
solid suggestions for incorporating physical education elements into classroom spaces, 
highlights the importance of teaching toward every student, emphasizes the tie between 
academics and PE, and underscores the importance of lifetime physical activity. 

Foreign/World Languages   

Foreign/World Languages curriculum will introduce GLCS students to various languages and 
cultures, including French, Spanish and Chinese, by Year 5. Learning different languages will 
help students learn and understand their own. The course will focus on listening, speaking, 
reading and writing the languages, using fun, interactive, diverse multimedia activities and 
cultural presentations; native speakers and real-world role models of language and culture 
aligned with American Council on the Teaching of Foreign Language (ACTFL) national standards. 
The FL class will meet ½ hour, 2 days a week, alternating with The Arts. The curriculum used will 
include: 

Bien dit! (Houghton Mifflin Harcourt) 6-12, provides: students the ability and confidence to 
thrive in a multilingual world; highly interactive middle and high school French curriculum 
features a powerful blend of culture, instruction, and the latest technology; HMH French 
Vocabulary app, News and Networking, and Performance Space Dashboard. Mobile-ready 
Online Editions provide motivation for students to put the French-speaking world in their own 
hands. 

Teaching Methods 

Teachers (K-12) will use a wide range of teaching methods --different methods for different 
learning styles and needs, grade levels, disciplines, and purposes, including:  

R/ELA methods: teacher directed instruction; technology integration/audio visual; 
cooperative learning/small group; social/student-to-student; partner learning; project 
learning, inquiry/discovery; journaling (grade 3/up); lecture, and, interviewing. Math 
methods: teacher directed instruction, cooperative learning/small group, and partner 
learning. Science methods: inquiry; differentiated instruction; problem solving; 
cooperative learning; project learning/experimenting. HG/SS methods: project learning; 
inquiry and cooperative learning; inquiry/discovery; interviewing; document-based 
instruction; technology integration; and, differentiated instruction. 

The teachers will also utilize additional methods, including: for all subjects and grade levels --
mental images; synthesis; and, adult mentoring (The Arts, all grades). There are numerous 
other methods. The professional development program will help keep teachers informed and 
ready to implement the teaching methods most effective in achieving the instructional task. 
The PD program will inform the faculty about methods recommended by national 
organizations. Teachers will be equipped to implement a range of diversified teaching 
strategies. The PD sessions will help new and veteran teachers become great teachers. 
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Who Will Teach 
Great teachers must possess “the direction, the goals and the belief in themselves necessary to 
create a powerful learning experience for all their students.”  

“Great Teachers, Great Students,” will be the GLCS mantra, highly visible and oft repeated. The 
Teaching Staff will be highly trained in their content area, believe in themselves and will be 
confident that all of their students will achieve. The courses will be taught by the GLCS Faculty, 
who will be highly trained in their content area, experienced, committed, engaged in ongoing 
professional development, and eminently informed of the latest approaches, technology 
integrations and resources available for their disciplines. GLCS recruitment strategy will include 
hiring teachers who are Nationally Board Certified.  The Staff will engage in ongoing annual 
professional development – working toward advanced degrees, seeking additional certification, 
and engaged in training in multiple disciplines, etc. This will allow the School to utilize its limited 
resources, including its staff, in the most productive ways. The teachers will work with parents 
as partners, collaborate with the community, and form alliances with alumni to elevate 
struggling learners to Great Students. 

Accountability Systems 

Describe the systems you will use to reflect on your school’s progress towards achieving its goals and to make course 
corrections as necessary. 

“Reflection can promote deep, lasting learning” (Suskie, 2009). 

Grambling Laboratory Charter School teachers and administrators will participate in one of the 
most productive activities that a group of educators can experience. The team will conduct 
comprehensive group reviews of various instruments and systems: 1. School’s 80% long-term 
goal; 2. State-sponsored assessments; 3. School-sponsored tests; 4. State-based annual faculty 
performance assessment – covering Student Learning Targets; video-reflectives; lesson critique; 
self, peer and administrative monitoring, observation and feedback;) and, 5. School-sponsored 
Faculty Performance Assessment, which covers: Curriculum; Instruction; School & Student 
Improvement; Professional Development; Parent and Community Involvement; and, Faculty 
Initiative. These reflective reviews will occur multiple times during the year, including 
beginning, mid-way and end of year, in addition to times due to performance issues.  

The School will establish a long-term goal of 80% to be reached within five years – by 80% of 
students, classes, grade levels, by faculty and by school. The 80% represents the average 
performance goal. All groups involved will keep tabs on progress toward the goal. “80%” 
posters will be posted. Parents will be regularly reminded.  

Students, parents, faculty, and administrators will all take part in regular reviews of various 
student data including grades, tests, attendance, conduct, promotion, retention, disciplinary 
referrals, suspensions, and expulsion records, etc. The data gathered will be used to revise 
plans to obtain better results. Some classes will create and maintain ongoing graphs to monitor 
student or class performance results. 

Faculty and administrators will examine state-sponsored test results, including scores from: 
PARCC; LEAP science & social studies; ILEAP; End of Course; and, DIBBLES, etc. The Team will 
also analyze school-sponsored test results, ITBS; Stanford online; DIAL 3; etc. Afterwards, they 
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will strategize how to improve, maintain or change directions; make referral decisions; and, 
disseminate information to parents and students. 

The annual state-based and school-sponsored faculty performance assessments will be 
followed immediate by follow-up conferences and feedback sessions for faculty and school 
administrators. The state- and school-sponsored assessment process allows faculty to set 
annual PD, School and Student goals. The reflective process allows faculty and administrators to 
monitor and review progress.      

Faculty, administrators and other parties involved will use the data and information gathered 
from to inform decision-making, planning and implementation, and make course corrections, as 
needed. Modifications will be made immediately. 

 

 
 

Organizational Chart 

Provide an organizational chart, including partner organizations. Include job descriptions that summarize the scope of work for 
all staff on the school leadership team. 

 

 

 

TEACHERS AND PARTNERS 
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Job descriptions for School Leaders 

Executive director – Chief Executive Officer of the school.  Reports directly to the Board 
of Directors on all facets of student academic performance and school operations.  
Responsible for supervising Chief Academic Officer, Operations Manager and Financial 
Management Team.  Ensures all students, faculty, and staff understand the mission of 
the school and develops strategies to facilitate buy-in by students, faculty and staff.  
Officer of primary responsibility for implementing school discipline plan.  Manages 
relationships with all partner organizations and individuals. 

Chief Academic Officer – Reports directly to the Executive Director on all facets of 
student academic achievement and faculty performance.  Responsible for supervising 
the K-12 Principal, 6-12 Principal and Special Education Coordinator.  Assists Executive 
Director in ensuring that all students and faculty understand the mission of the school 
and develops strategies to facilitate buy-in by students and faculty.  Officer of primary 
responsibility for implementing school curriculum and assessment plans.  Develops 
comprehensive training plans for faculty in-service training and professional 
development. 

School Principals – Report directly to the Chief Academic Officer on all facets of student 
academic achievement and faculty performance in grade level areas of responsibility.  
Responsible for supervising teaching faculty.  Works with the Special Education 
Coordinator to identify and properly serve special education and English language 
learner students.  Assists Executive Director and Chief Academic Officer in ensuring that 
all students and faculty understand the mission of the school and develops strategies to 
facilitate buy-in by students and faculty.  Implements school curriculum and assessment 
plans.  Assists in the development of comprehensive training plans for faculty in-service 
training and professional development. 

Operations Manager – Reports directly to the Executive Director on all facets of non-
academic school operations.  Primarily responsible for safe operations and management 
of all school Facilities, Athletics, Administrative Support and Student Transportation.  
Assists Executive Director in ensuring that all non-academic staff members understand 
the mission of the school and develops strategies to facilitate buy-in by non-academic 
staff.   

Teacher Recruitment and Retention Strategy 

Describe your administrator, partner, and teacher recruitment and retention strategy. 

School Leaders in the Grambling Laboratory Charter School must be above all else . . . leaders.  
Administrators must have an established record of leadership in their professional and personal 
lives.  GLCS will look for leaders who will not only set appropriate standards for faculty, staff 
and students, but will also lead by example by upholding those standards.  GLCS Leaders must 
be role models for faculty, staff, students and the community.  Administrators must 
demonstrate the ability to provide Adaptive Leadership in multiple situations.  Adaptive 
Leadership means more than just the ability to “think outside of the box.”  In order to be a 
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strong adaptive leader, GLCS will look for leaders with strong core leadership skills.  Core 
Leadership is (Travis Bradberry & Jean Greaves, Leadership 2.0, San Diego: Talent Smart, 2012): 

Strategy – Talent hits a target that no one else can hit, but genius hits a target no one 
else can see. Strategy is knowing how to look ahead, spot the trends, and anticipate the 
course of action to maximize success. 

Action – An idea is a curious thing; it will not work unless you do. For most leaders, 
desire is not the factor that holds them back; it’s not knowing how to execute. 

Results – It’s a myth that hard work is enough to achieve results. Far too often obstacles 
are thrown in a leader’s path that require a special set of skills to reach the finish line. 

In addition to core leadership, GLCS leaders must also be adaptive leaders.  Adaptive leadership 
is a unique combination of skills, perspective, and guided effort that enable true excellence. The 
adaptive leadership skills can take a leader at any level to places others cannot go.  Adaptive 
Leadership is (Travis Bradberry & Jean Greaves, Leadership 2.0 San Diego: Talent Smart, 2012): 

Emotional Intelligence – Emotional intelligence is a set of skills that captures our 
awareness of our own emotions and the emotions of others and how we use this 
awareness to manage ourselves effectively and form quality relationships. 

Organizational Justice – Great leaders don’t shy away from the truth. They know how to 
integrate what people think, what they want to hear, and how they want to hear it with 
the facts. This makes people feel respected and valued. 

Character – Leaders who embody a true sense of character are transparent and 
forthcoming. They aren’t perfect, but they earn people’s respect by walking their talk. 

Development – The moment leaders think they have nothing more to learn and have no 
obligation to help develop those they lead is the moment they ensure they’ll never 
know their true potential. 

The Chief Academic Officer, School Principals and Assistant Principal should also have a record 
of demonstrated achievement in educational leadership at the elementary, secondary or higher 
education levels.  Most importantly, however, they must be committed to the GLCS mission of 
educating students for lifetime self-sufficiency. 

Teachers at Grambling Laboratory Charter School will be held to the same high standards as 
administrators.  GLCS will pay teachers higher salaries than most surrounding parishes and in 
return will demand more from them.  GLCS will provide teachers a highly structured, disciplined 
environment allowing teachers to spend their time and energies on teaching and mentoring 
students to help them achieve their goals. 

Recently, the biggest detriment to recruiting and retention has been the depressed salary scale 
at the GSU Laboratory Schools.  Many teachers at the current GSU Laboratory Schools are paid 
far less than what they would earn in other places.   However, the Grambling name and the 
Grambling brand, coupled with a low cost of living and a well-located safe community a still a 
large draw to potential faculty and staff members.  A single opening in the 2013-14 school year 
drew multiple qualified candidates, which had to be reduced to a manageable interview pool of 
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nine.  In recent years, many qualified candidates have sought employment at the laboratory 
schools, only to reject the offer after finding that the salary was less than offered at comparable 
schools. 

In order to create a large recruiting pool, GLCS will use traditional methods that have yielded 
many employment candidates along with targeted strategies from Yardstick Learning.  GLCS 
intends to recruit the most talented, diverse, effective and well-paid teaching force in North 
Central Louisiana.  In order to retain that force, GLCS will ensure the faculty and staff have the 
full range of support needed to effectively educate their students.  Teachers will have the full 
support of administrators and parents, plus a great availability of technology and professional 
development.  In short, teachers will be provided with all of the resources they need to ensure 
that GLCS “educates children to excel academically, socially, and emotionally for lifetime self-
sufficiency.” 

Partners and Partner Relationships 

For each partner with which you already have a preliminary written agreement, provide a list of the services that are specified 
in the agreement. Describe why the partners you have selected are the best-fit organizations to provide the services you have 
listed. 

Grambling State University – Grambling State University will provide facilities for the 
operation of the Grambling Laboratory Charter School.  The K-12 grades will operate in the 
current Elementary school building and the 6-12 grades will operate in renovated facilities 
at GSU’s West Campus.  GLCS athletic teams will also continue to use GSU facilities for 
events.  There will be no charge for the use of the university buildings and grounds; 
however the Grambling High Foundation will reimburse GSU for utilities, maintenance and 
any other costs associated with operating the facilities for the charter school.  GSU will also 
continue to provide opportunities for Dual-Enrollment and other academic enhancements 
for GLCS students. 

Yardstick Learning – Yardstick Learning will provide a full range of academic support 
services for the Grambling Laboratory Charter School.  Yardstick will provide Financial 
Management, Student/Faculty Recruitment, Senior Staff Objective Evaluations, and other 
Management Consulting and Support.  Yardstick Learning was chosen because of their 
extensive financial and operations management expertise in both the private sector and in 
the charter school arenas.  In particular, they have more than 25 years of experience 
providing tax consulting and compliance services to clients throughout the United States 
and on an international platform. Yardstick Learning also has significant experience in both 
for‐profit and non‐profit organizations. Their many accomplishments include structuring 
strong innovative programs and business paradigms that have produced sustainable results. 
They have also administered intricacies of government‐regulated programs that motivate 
teams to excellence.  Yardstick Learning consultants have provided direct HR support; 
directed performance reviews; created continuous communications tools; led numerous 
change management opportunities and coached employees at all levels.  Yardstick Learning 
is well positioned to provide a total financial management, human resources, and recruiting 
support to the Grambling Laboratory Charter School. 
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Teacher and Partner Expectations 

Describe the expectations for teachers and for all partner organizations. How will you clearly communicate these expectations 
and ensure that teachers and partners stay on track towards meeting expectations. 

The overriding expectation of all students, teachers, partners, parents, other employees and 
supporters is the accomplishment of our school’s mission . . . To educate children to excel 
academically, socially and emotionally for lifetime self-sufficiency.  In other words, GLCS 
expects all stakeholders to work together towards the goal of student achievement and 
preparation for college and career success leading to lifetime self-sufficiency.   

Expectations will be communicated in a variety of ways.  First and foremost, all faculty 
members, staff, students, parents and other stakeholders will receive formal training and 
education in the mission of the school.  Student achievement data will be regularly measured, 
tracked, trended and compared against clearly defined standards as stated in our outlined 
goals.  All stakeholders will be made aware and kept abreast of GLCS student progression 
towards meeting those goals, as well as identifying higher performance and lower performance 
areas.  School leaders will work with faculty, staff, students, parents and other partners to 
constantly evaluate the effectiveness of curriculum, programs, policies and procedures.  In 
particular, faculty will be encouraged to be creative, take initiative and provide leadership to 
ensure that GLCS students achieve their academic and personal goals.  In particular, teachers 
and partners will be asked to do the following: 

1. Consistently monitor and evaluate student learning and progression 
2. Identify performance deficiencies and perform root cause analyses 
3. Identify performance strength areas and develop ways to benchmark effective 

strategies to strengthen deficient areas 
4. Continuously improve educational delivery to our students 
5. Model effective teaching strategies and techniques 

GLCS will use a performance-based pay system that will reward the most effective teachers for 
their efforts in working toward the school’s mission as well as leading and encouraging other 
faculty to take ownership of the mission.  GLCS Leaders will ensure that performance data is 
clearly communicated and used to guide decision-making. 

 
 
 

School Values 

Describe the values that will define your student culture. Also provide your plan for setting and maintaining positive student 
norms and behavior expectations. 

GLCS Core Values 

Respect 

At GLCS, each individual’s contributions add value to our learning community; fair 
treatment, honesty, openness, and integrity are essential; and the diversity of our 
culture, interests, skills, and backgrounds is an asset that makes us stronger. 

CULTURE 
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Therefore, we will model civility in all interactions and encourage candid conversations; 
deal fairly and honestly with each other; and listen to others’ perspectives with 
openness and accept that there are various points of view. 

Learning 

We must engage every student, every day; learning is achieved by cultivating curiosity 
and encouraging determination, focus, and hard work; and adult learning and 
engagement are keys to student learning. 

Therefore, we will encourage and support critical thinking, problem solving, active 
questioning, and risk taking to continuously improve; stimulate discovery by engaging 
students in relevant and rigorous academic, social, and emotional learning experiences; 
and challenge ourselves to analyze and reflect upon evidence to improve our practices. 

Excellence 

Raising the bar  setting high standards is necessary to ensure that all students graduate 
ready for college and career; we have to expect the best to get the best from everyone, 
every day; and creating intellectual excitement that fuels personal growth inspires us all 
toward excellence.  

We will push unceasingly for continuous improvement; hold our practice and our work 
to the highest possible standards; and nurture a culture of creativity and inquiry that 
supports innovation and progress. 

Relationships 

Meaningful collaboration is vital to our success; strong partnerships are built on trust 
and open and honest communication; and building relationships with our community 
requires us to understand the perspectives and experiences of others. 

We will get to know students and staff members as individuals to better serve them; 
engage in interest-based decision making with our partners to achieve mutually agreed 
upon goals; and build strong relationships with students, family, staff, and community to 
support learning. 

Equity 

Each and every student matters; outcomes should not be predictable by race, ethnicity, 
or socioeconomic status; equity demands the elimination of all gaps; and creating and 
maximizing future opportunities for students and staff is necessary.  

We will hold high expectations for all students and staff; distribute resources as 
necessary to provide extra supports and interventions so all students can achieve; 
identify and eliminate any institutional barriers to students’ success; and ensure that 
equitable practices are used in all classrooms and workplaces. 

GLCS will ensure that all students and stakeholders understand and adhere to our core values.  
Core Values will be taught on a consistent basis, displayed in the school and on school 
materials.  GLCS Core Values will be developed into a creed that will be recited by students and 
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used to guide all interactions between individuals and groups at GLCS.  Students will be made to 
understand why these values are key to their future success and self-sufficiency. 

Staff Investment 

Describe the steps that you will take to invest staff in the vision and to sustain their investment. 

Staff investment will be important in passing along vision, values and norms to students and 
families.  Prospective staff members will be presented with the GLCS vision and asked to relate 
their previous experiences to that vision.  They will then also be asked to demonstrate how 
they would use those experiences to communicate and instill that vision in GLCS students and 
families.  GLCS administrators will select faculty and staff members based upon their ability to 
articulate the school’s vision and communicate that vision in an effective way.  Faculty and Staff 
will receive ongoing education and training on the school’s mission and they will be evaluated 
on their ability to incorporate the vision into classroom and extracurricular learning. 

Relational Norms 

Define the norms that will shape the interactions between administrators and teachers and among teachers, the reason each 
norm is important, and the steps that you will take to teach and reinforce these norms. 

Faculty and staff will be expected to adhere to and model the previously stated GLCS Core 
Values at all times.  Adherence and modeling of Core Values by administrators, faculty and staff 
will be vital in helping students in the following ways: 

 Understanding the Core Values – Adherence and modeling by administrators, faculty 
and staff will help students understand that GLCS Core Values are more than just 
words on a page.  They will give meaning to those words. 

 Exhibiting Core Values – Adherence and modeling by administrators, faculty and 
staff will demonstrate to students how to live out the Core Values in their daily 
interactions leading to better learning outcomes. 

 Upholding the Core Values – Adherence and modeling by administrators, faculty and 
staff will provide a strong moral position, helping them to guide students into 
greater academic success in school and ultimately a lifetime of self-sufficiency. 

 

 
 

Board Member Roles and Responsibilities 

Describe the role that each board member will play on the board. Provide evidence of the board’s readiness to leverage and 
sustain relationships with key stakeholders.  

The Grambling High Foundation has assembled a robust Board of Directors with a very diverse 
set of skills.  Each member will be an active participant in the governance of the school and 
bring their unique skillset to bear on behalf of the student.  The members of the Board of 
Directors are as follows: 

Dr. Birdex Copeland – Board President, oversees all board operations, ex-officio on all 
committees. 

BOARD READINESS 
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Lisa Morris – Board Vice President, assists the Board President in overseeing board 
operations, Chair of Executive and Finance committees, serves on Facilities, Community 
Relations and Personnel Committees 

DeVaria E. Hudson – Board Secretary, serves on Executive, Alumni Relations and 
Education Committees. 

Katrina O. Boden – Chair of Alumni Relations Committee, serves on Executive, Facilities, 
Education, Finance and Personnel Committees  

Dr. Elnora O. Montgomery – Chair of Education and Personnel Committees 

Dr. Rhonda R. Pruitt – Chair of Community Relations Committee, serves on Facilities, 
Alumni Relations and Education Committees 

Robert C. Wiley – Chair of Facilities Committee, serves on Community Relations, Alumni 
Relations and Finance Committees 

The GLCS Board of Directors has established strategic partnerships with the following groups: 

Grambling State University – will provide initial facilities to school and opportunities 
for students. 

Yardstick Learning – will provide back-office support along with recruiting for 
students and faculty. 

Thurgood Marshall College Fund – assisted in developing and reviewing application; 
will assist with fund-raising for start-up and ongoing operations.  Note:  TMCF 
President will be the keynote speaker for Grambling High Foundation fundraising 
gala in May 2015. 

City of Grambling – working with Foundation on long-term plan to identify and 
acquire property to build future fully contained K-12 campus for Charter School.  
Mayor was a part of the original application writing team.  

Board Oversight 

Describe the steps the board will take to ensure that the school leader keeps the school on track to achieve its vision. 
Specifically, describe the information the board will collect; the systems by which the board will collect information; the 
standards the board will use to evaluate information it collects; and, the process(es) by which the board will evaluate 
information and make decisions. 

The Board of Directors will use multiple data points in evaluating School Leaders: 

1. School Performance Scores – school performance scores are the empirical measure 
of student performance and will be the starting point for evaluations.  In particular, 
the college and career readiness sub-score will be a key measure as to whether the 
school is on track to meet the stated goals. 

2. School Enrollment – enrollment data will demonstrate the perception of the school 
in the community as well as determine the financial ability to sustain the school. 

3. Faculty and Staff Turnover – is a key measure of overall school climate.  Low faculty 
turnover leads to long-term stability and lower recruitment and training costs.  
Faculty stability is important for student stability. 
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4. On-site Evaluation – the Board will use an outside agency to perform an on-site 
assessment of School Leaders.  It will be used along with other data points to 
determine the overall effectiveness of school leadership. 

The Board will review performance data at least twice per year to ensure that GLCS in on course 
to meet stated goals.  Reviews will focus on comparing performance to projected performance 
to determine whether or not course corrections or staff changes are needed.  The Executive 
and Education Committees will lead these reviews and make recommendations to the full 
board regarding recommended corrective actions. 

 

 
 

Back-Office Service Provider 

Do you plan to use a financial manager or a back-office service provider?  If the entity that will provide your financial services 
has been chosen, please provide its name. To whom will your financial manager or back-office service provider report: the 
school leader or the board? 

GLCS plans to use Yardstick Learning as our back-office service provider. Yardstick Learning has 
extensive financial and operations management expertise in both the private and the charter 
school sectors.  They also have significant financial management experience in both for‐profit 
and non‐profit organizations, including more than 25 years of experience providing tax 
consulting and compliance services to clients throughout the United States and on an 
international platform.  Yardstick Learning will provide financial management services to 
include: daily processing, monthly close processing, quarterly processing and reporting, and 
annual reporting.  Annual reporting will include:  audit preparation, audit report review, tax 
return preparation, budget preparation and required state financial reporting.  They will also 
provide human resources, payroll processing, recruitment and executive staff assessment 
services to the school. 

Yardstick Learning will be contracted by the Grambling Laboratory Charter School Board of 
Directors and will report to the Executive Director.  They will attend monthly meetings with the 
Finance Committee and prepare monthly reports to the full Board. The GLCS Executive Director 
will supervise day-to-day operations. 

Approach to Budgeting 

Describe your approach to budgeting, including an explanation of your approach to cutting costs if faced (as schools so often 
are) with a budget shortfall. 

The Founding Board is committed to sound financial management, ensuring sound oversight of 
public revenues and the school’s sustainable viability for the term of our charter and beyond. 
We will use conservative budgeting that allows us to maximize educational outcomes for 
students while minimizing financial risks. We will budget revenues conservatively while 
maximizing expenditures. GLCS budgets are based on actual expenses of the current GSU 
Laboratory Schools and Delhi Charter School.  Delhi Charter School is a similarly situated K-12 
charter school located approximately one hour east of Grambling.  GLCS has reviewed several 
years of revenue and expenditures prior to preparing the school budgets.   

FINANCIAL READINESS 
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Because GLCS is fully sustainable with no enrollment increases, the key to conservative 
approach is smart growth.  Since we are converting a current school, we used that student 
population as our baseline.  Changing from a laboratory school to a charter school will bring an 
immediate increase of more than $4,500 per student in Minimum Foundation Program (MFP) 
funding.  This will allow for initial increases to the faculty and staff of the school.  From that 
point, any spending increases will be based on additional revenue from increased enrollment.  
Our budget modeling after Year 1 includes revenue inflation that is more conservative than 
state projections with annual expense inflation of 5%. Revenues are estimated using the LDOE 
provided Revenue projection model and current enrollment percentages by parish as follows:  
Lincoln - 70%, Claiborne - 13%, Union - 12%, Bienville - 4%, and Jackson – 1%.    

To ensure reasonable guarantee of funds receipt, our budget will include minimal start-up 
funds and no fundraising beyond the startup year. In the startup Year Zero, the GSU Laboratory 
schools will operate under the supervision of the GLCS Board of Directors.  A mix of state MFP 
funds, grants and private donations, will fund Year Zero.  Although some of our private 
donations are funded by alumni through monthly contributions, we have chosen not to budget 
those recurring donations and use them as part of our contingency reserve. We will maintain a 
contingency fund each year; this fund will be over 2% of the current year’s expenses in Year 1, 
building to greater than 6% by the end of the charter. We will work to maintain a surplus each 
year beyond our budgeted contingency funds, which will ensure that we have adequate reserve 
for economic uncertainty. We will budget for a positive cash flow, with adequate cash on hand 
to satisfy current liabilities.  

If faced with a budget shortfall, we will approach cost cutting from a mission-driven 
perspective, seeking to maintain the instructional programming and staff necessary to meet 
student needs. We will prepare multiple contingency budgets as a precaution for an 
unexpected increase in expenses or decrease in revenues. We will maximize our community 
resources and partnerships to provide additional resources for students. To minimize the risk of 
a shortfall, we will ensure proper controls and monitoring of attendance, enrollment, and 
financial data. We will also engage in monthly reforecasting with our back-office provider to 
ensure that our projections reflect our financial needs. 

Accounting and Control Systems 

Describe the accounting and control systems you will install, including essential checks and balances. Please indicate how a 
culture of proper financial controls and reporting will become an essential component of your organizational culture. 

In order to comply with the required fiscal audits, GLCS will meet all deadlines, prepare all 
documents necessary for audit and cooperate fully with the chosen audit firm and its 
representatives. The required fiscal audits are as follows: 

 Regular audit which includes review of all financial statements and internal 
governance processes; 

 Single audit (if necessary) which is a second audit required if receiving more than 
$500,000.00 in federal money;  

 Performance statistical data (agreed upon procedures reports); 

 990 tax return (information return to the IRS and state).  
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A Finance Committee appointed by the GLCS Board will promote fiscal accountability and 
transparency. The committee will do this by: 

 Reviewing the school‘s financial statements, including the Balance Sheet and Income 
Statement with the contracted financial services provider; 

 Promoting proper financial and accounting practices; 

 Conducting thorough investigations of any financial discrepancies or irregularities; 

 Ensuring compliance with all applicable laws and regulations. 

The internal control policies and procedures include: two signatures required for checks over 
$2,500.00, limited approval authority for purchases made by support staff, requiring Executive 
Director signature on all purchases over $1,000.00 and a record retention policy. 

GLCS’s accounting software will be set up to coincide with the Louisiana Accounting Uniform 
Governmental Handbook (LAUGH) system to allow for uniform financial reporting. 

An audit firm chosen by the GLCS Board will audit all financial statements annually. The CPA will 
audit the school‘s journal entries, payroll system, tax filings, and record/receipt filing systems. 
All transactions and documents will adhere to Generally Accepted Accounting Procedures 
(GAAP). Furthermore, the auditor will ensure that restricted grant funds have been properly 
appropriated according to the terms associated with the awarding of those grants. Our back-
office service provider will prepare the IRS Form 990 and advise on internal corporate 
governance policies as well as general financial accounting and financial analysis practices.  

The GLCS Leadership Team will work closely with the Board Finance Committee and the back-
office service provider to ensure that all finances are accurately accounted for in the school‘s 
financial statements. Material items (non-consumables) with value in excess of $5,000.00 will 
be capitalized and depreciated over an appropriate period and reflected on the balance sheet. 
The Board will be responsible for ensuring that school’s financial accounting plan adheres to 
generally accepted accounting procedures (GAAP).  

All entries into financial information systems will be routinely spot checked by both the 
Executive Director and the GLCS Finance Committee. Paper files will be maintained to 
document transactions including purchases, grants, government payments, and contracts. 
These files will be maintained by the Executive Director in order to provide accurate and 
complete information for audit purposes. All financial files will be backed up on a regular basis. 
Accounting system software security features will be utilized to maintain data security.  

GLCS will contract with a third-party auditing firm to conduct an annual audit of all financial 
records. All audits must match the scope of audits required of other public schools. To ensure 
that financial information is accurately reported to the Louisiana Department of Education, the 
school chart of accounts will be modeled on the account structure found in the LAUGH Guide. 
This setup will allow for easy transfer of data from the accounting system to state reports.  
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Approach to Special Education  

Provide a detailed special education plan describing how you will ensure that all special education students succeed 
academically and socially. Describe plans for recruiting, identifying, serving, and disciplining special education students. Include 
plans for involving families in special education decisions as well. 

Grambling Laboratory Charter School believes that with the appropriate supports in a 
structured learning environment, all students deserve high expectations that will prepare them 
for life beyond high school, regardless of race, gender, socioeconomic status, or disability. In 
serving students who have been identified as having disabilities under the law or whom we 
suspect may have such disabilities; GLCS will educate students with disabilities in the least 
restrictive environment (LRE) possible within the guidelines of each student‘s Individualized 
Education Plan (IEP). We will provide a Free and Appropriate Public Education (FAPE) and will 
comply with all applicable state and federal statutes, including Title II of the American with 
Disabilities Act of 1990 (ADA), the Individuals with Disabilities Education Act (IDEA), Section 504 
of the Rehabilitation Act of 1974, Louisiana Board of Elementary and Secondary Education 
(BESE) Bulletin 1706, Bulletin 1530 Louisiana’s IEP Handbook , Bulletin 1508 Pupil Appraisal 
Handbook, Act 833 (HB 1015) of 2014 and other relevant regulations/legislation.  

All students, including those identified as disabled under Louisiana State Law and Federal IDEA 
law will achieve the school’s mission to educate children to excel academically, socially, and 
emotionally for lifetime self-sufficiency. Grambling Laboratory Charter School has included a 
thorough support system into its overall school design and model to support the academic 
needs of all students, including those with exceptionalities. GLCS special education program will 
minimize the impact of each student’s disability and maximize each student’s opportunities to 
participate with his or her general education peers and in general settings. GLCS believes that 
students with disabilities add to a school’s diversity and are integral members of a school’s 
community. Staff will hold high expectations for their students’ outcomes and believe that all 
students with disabilities are capable of making significant academic, behavioral, social, and 
emotional gains. Because no single standard or approach can meet the needs of diverse 
learners, GLCS staff will meet the needs of students with exceptionalities by making individual-
level decisions. GLCS will employ a Special Education Coordinator, who will report to the School 
Leader, and will be over the Special Education Services Program. 

Grambling Laboratory Charter School administration will ensure that the most qualified 
personnel available will be employed to provide special education programs and services to 
children with disabilities in the school system. In addition, the school system assures an ongoing 
professional development program will be implemented to improve the knowledge and skills of 
the staff. This program shall utilize the Comprehensive System of Professional Development 
(CSPD) established by the Louisiana Department of Education (LDOE) and information collected 
from the school system’s annual assessment of training needs. Highly effective special 
education staff will be retained through the offering of competitive salaries and great school 
culture. 

 

SPECIAL POPULATIONS 

http://www.boarddocs.com/la/bese/Board.nsf/files/9MZMC3581654/$file/AGII_6-7_Bulletin_1530_Revisions_Passed%20out%20at%20meeting.pdf
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Approach to Recruitment, Admissions and Enrollment  

Recruitment of Special Education Students 

Grambling Laboratory Charter School’s open enrollment and admissions policy welcomes and 
encourages the enrollment of students of all learning profiles. In conjunction with GLCS 
marketing strategy, publicity materials will include a clear explanation that the school is an 
"open-enrollment," "tuition-free" public charter school that welcomes students with 
"exceptionalities," "disabilities," and "limited English proficiency." In more personalized 
conversations with parents, students, and community leaders, GLCS representatives will 
reiterate that all students are welcome at GLCS and encourage parents of students with 
exceptionalities to apply for enrollment. All general education and office staff will understand 
and uphold these principles of communication to ensure consistent messaging.  

The essential factors for retaining students with exceptionalities are the effective delivery of 
educational services to those students, and maintaining positive relationships with parents and 
families. GLCS, with support from consultants as necessary, will effectively deliver needed 
services, clearly communicate progress with parents, and promote student success in reaching 
Individualized Education Plan (IEP) goals.  

Identification of Special Education Students 

For students who arrive with an IEP, a request will immediately be made for transfer of records. 
Our Special Education Coordinator, a licensed special educator, will oversee student progress 
with regard to IEP goals and will work with the IEP team, consisting of a parent, general 
education teacher, special education teacher, and administrator or officially designated 
representative, and additional personnel required by the IEP, to set new goals or revisit existing 
goals, depending on evaluation outcomes. Our IEP team will convene on an annual basis, at 
minimum, to review the IEP and determine how goals and services should be updated, or to 
determine continued eligibility for special education services. Parents and teachers of students 
with disabilities will attend all IEP meetings to determine services. We will comply with all laws 
and provisions regarding students with IEPs, including parental notification, documentation 
procedures, and staff licensure.  

We anticipate that our frequent assessments and targeted instructional interventions will 
effectively identify students struggling academically, and that our school-wide and classroom 
culture systems will support students struggling behaviorally or socially. For students not 
identified as special education students, we believe that our school structure will create what is 
essentially a strong Response to Intervention (RTI) pre-referral strategy, as students will be 
provided with intervention and tutoring on a daily basis. If a student continues to struggle with 
content, a formal referral will be made to the School Building Level Committee (SBLC), which 
should consist of the school building level facilitator, the principal or designated administrator, 
the referring teacher, classroom teachers, and a special education teacher. The committee may 
in some cases also include parents, guidance counselors, and auxiliary members such as the 
school nurse, the pupil appraisal contact person, the speech therapist, the social worker, the 
educational diagnostician and the school psychologist. Parents, teachers, or administrators may 
make referrals when an identifying concern exists. The SBLC team will review the data and 
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develop an appropriate intervention for the student. RTI data, including reading assessment 
data, parent questionnaires, classroom observations, analysis of work samples, and teacher 
data, will be used to determine if the student’s difficulty stems from a learning exceptionality or 
an instructional deficit. For example, a student who is chronically absent during a prior year 
would likely be behind in the current school year. An intervention should be provided for six 
weeks in the area of concern, with documented data, before reconvening the SBLC. If the 
student responds to the intervention, the intervention will continue and a full evaluation will 
not be necessary. An immediate referral may be made for an individual evaluation of any 
student suspected of severe or low incidence impairment; or based on documentation by 
personnel at GLCS, of any student suspected of being likely to injure himself/herself or others. 
Screening activities will be completed as part of the evaluation for these students. If the SBLC 
deems a full evaluation is necessary and the parents’ consent, the Pupil Appraisal team will 
have 60 days (business days) from receipt of parental signature to complete the evaluation. Our 
process of referral, intervention, and screening will minimize the chances of misidentification of 
students. We anticipate that most needs will be met in the classroom through our quality Tier 
instruction and school wide intervention and support mechanisms.  

Services for Special Education Students 

We will assess students prior to the beginning of the academic school year in order to identify 
any gaps that may exist, particularly in reading skills. The results from these assessments will 
indicate students who may require additional interventions or screening. If a student exhibits 
significant deficits on our diagnostic assessments another similar test will be administered in 
order to determine the specific type and degree of deficit. From these results, students can be 
assigned to our intensive intervention program and strategies. Our extended day and school 
year will afford students increased opportunities for academic achievement. We will provide 
quality, varied, research-based Tier instruction for every student with individualized supports in 
class and through our intervention and tutoring programs. Student progress will be regularly 
monitored and interventions will be adjusted to meet student needs. All teachers at Grambling 
Laboratory Charter School will receive professional development on special education services 
and specifics related to special education compliance, with a particular focus on providing 
instruction that will meet the needs of all students and on implementing modifications and 
accommodations for all students. Special education teachers will receive specialized 
professional development to increase their skills in targeting student needs. 

Grambling Laboratory Charter School seeks to serve all students within an in-class model to the 
greatest extent possible. Within the in-class model, general and special education teachers will 
deliver instruction using co-teaching models, which will vary based on the instructional 
objectives and the supports that students need to meet those objectives. The general 
education teacher will have the primary responsibility for delivering high quality, standards-
based whole class instruction with supports for all students, with the special education teacher 
providing accommodations or modifications to the lesson plan and classroom materials. The 
special education teacher will provide in-class supports during the lesson delivery to ensure 
students are accessing the curriculum at the appropriate level as per their IEPs. Special 
education students will participate in individual, classroom, and school events with their 
general education peers.  
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Our Special Education Coordinator will be responsible for implementing and overseeing the 
special education program. The Coordinator will ensure that we are in compliance with all 
applicable special education laws and requirements and will work with the IEP team in the 
development of all IEPs. As the school grows to full enrollment, we will use additional special 
education staff to serve student needs and remain in legal and regulatory compliance. We will 
ensure that the most qualified personnel available will be employed to provide special 
education services. We will scaffold our number of special education teachers based on the 
anticipated 12% of our student population that will have special education needs, a number 
determined from the average of similar schools in Lincoln and Union Parishes, from which we 
will likely draw our student population. If the inaugural class requires additional staffing, school 
leadership will work with the Board to ensure adequate funding to support staff.  

We are committed to providing the least restrictive environment for each student and we are 
equally committed to encouraging each student to thrive in a college preparatory high school. 
As such, we will educate all students within the general education classroom unless the nature 
of the disability requires a student’s removal. In exceptional circumstances, when a student’s 
academic progress so warrants, the school may use out-of-class services to aid the student’s 
academic success. The Special Education Coordinator will coordinate the direct instruction and 
inclusion of special education students. Classroom teachers will be informed of their 
responsibilities for particular students, and will be trained by the Coordinator on how to 
successfully meet those responsibilities.  

We recognize that additional support staff members are often needed in the area of special 
education. These services will be provided in accordance with student IEPs; depending on 
student needs and school staffing, some services may be contracted to qualified and 
appropriately licensed providers. Grambling Laboratory Charter School will provide the 
following services directly or either through the contracting of specialists as needed:  

1. Speech language pathology and audiologist services  
2. Social Workers 
3. Paraprofessionals 
4. Remedial tutoring  
5. Student counseling  
6. Adaptive Physical Education  
7. Diagnostic services  
8. Physical and occupational therapy  
9. Recreation therapy, including therapeutic recreation  
10. Early rehabilitation counseling  
11. Gifted and talented services  

Discipline of Special Education Students  

Grambling Laboratory Charter School will enforce a Positive Behavior Intervention & Support 
(PBIS) model in compliance with Louisiana Believes. PBIS provides a positive and effective 
alternative to the traditional methods of discipline. PBIS methods are research-based and 
proven to significantly reduce the occurrence of problem behaviors in the school, resulting in a 
more positive school climate and increased academic performance. PBIS is consistent with the 
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Individuals with Disabilities Education Act (IDEA), which requires the use of positive behavior 
interventions and school-based disciplinary strategies that reduce or eliminate the need to use 
suspension and expulsion as disciplinary options. Its primary purpose is to increase the amount 
of instructional time for all students, particularly those with challenging behavior, by building 
the capacity of LEAs and schools to use a data driven approach that is educationally oriented, 
emphasizes the usage of proactive practices, and effectively promotes social-behavioral 
competence of staff and students.  Major components of our discipline plan also include: Safe 
school planning, Parent and community involvement, Inter-agency cooperation, Effective 
processes in place for teachers and/or agency officials who visit the school concerning the 
welfare of specific students, and Effective procedures in place to ensure that all parents 
understand and comply with all components of the school’s PBIS Discipline Plan.  

A strong school culture is the foundation upon which a strong academic program is built. In 
order to build this sort of culture, GLCS believes that students must clearly understand what is 
expected of them, and that deviating from these expectations will be quickly acted upon with 
re-teaching expectations. Disciplinary responses by the School Leader will depend on the 
severity of the action, but may include exclusion from special activities, suspension (short or 
long term), and expulsion.  

The successful implementation of this policy is everyone’s responsibility. Each student, 
parent/caregiver, teacher, administrator, school support personnel, school staff, visitors and 
community members engaged in educational activities has a role. This includes: (1) Supporting 
a school-wide positive behavior support and discipline plan consistent with the tenets of this 
policy, (2) Knowing, communicating and consistently monitoring this policy and the school-wide 
positive behavior support and discipline plan (3) Maintaining open lines of communication 
between staff, students and parents/caregivers and (4) Using positive response strategies and 
appropriate corrective feedback for disruptive students. 

The School Leaders will evaluate and monitor the effectiveness of the school-wide positive 
behavior support and discipline plan at all levels using school data in order to identify areas of 
need, target areas of concern, access professional development supports and services, and 
revise school-wide procedures as needed to ensure that disciplinary procedures are applied 
equitably across all student populations. School staff will be educated about the School 
Discipline Policy through professional development workshops and the policy will be a part of 
their employee handbook, which they are required to sign an acknowledgement form stating 
that they have read and understand all school polices. 

We do believe that it is very important that student’s feel loved and supported in their school 
experience by teachers and administrative staff at all times and that strong personal 
relationships between teachers and students are the best way to achieve a successful positive 
culture and maintain a safe school environment. Positive behaviors will be rewarded, 
celebrations of student work and teamwork will be held frequently, and all individuals will feel 
respected. These attributes will reinforce a sense of Self-sufficiency, safety, joy and pride 
between adults and students in the school building. 
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Involving Families in Special Education Decisions  

Families will be an integral part of the special education process, from pre-referral and 
identification to services and, when appropriate, exiting from services. Parents and students 
will receive all appropriate procedural safeguards, including notification and participation 
throughout the special education process. Parents will be invited to all IEP meetings and will be 
contacted frequently by general and special education teachers for updates on student 
progress. We will have open and continual communication with families regarding students’ 
needs.  

Approach to English Language Learners  

Provide a detailed English Language Learner plan describing how you will ensure that all English Language Learners succeed 
academically and socially. Describe plans for recruiting, identifying, and serving English Language Learners. Include plans 
engaging non- English speaking families of English Language Learners as well.  

Recruitment of English Language Learners 

Grambling Laboratory Charter School’s open enrollment admissions policy is a policy that 
welcomes and encourages the enrollment of students of all learning profiles. In conjunction 
with GLCS marketing strategy, publicity materials will include a clear explanation that the 
school is an "open-enrollment," "tuition-free" public charter school that welcomes students 
with "exceptionalities," "disabilities," and "limited English proficiency." In more personalized 
conversations with parents, students, and community leaders, GLCS representatives will 
reiterate that all students are welcome at GLCS and encourage parents of students with 
exceptionalities to apply for enrollment. All general education and office staff will understand 
and uphold these principles of communication to ensure consistent messaging to all 
constituents.  

Identification of English Language Learners 

We will be an open enrollment public charter school and will serve all students regardless of 
language or proficiency in English. We will seek to identify, educate, and serve students and 
families who lack English proficiency. Each family that enrolls will fill out a registration packet, 
including a Home Language Survey that elicits the first language learned by the student, 
language used at home, and language used most often by the student. We will reach out to 
families of students who identify the use of a home language other than English to determine 
the student’s English language proficiency. We will determine if the family is in need of English 
Language Learner (ELL) services, to what degree those services are necessary, and which 
program would most benefit the student and the family. We will follow all procedures, 
guidelines and requirements for ELLs set forth by Title VI of the 1964 Civil Rights Act and Title III 
of the Elementary and Secondary Education Act of 1965.  

Potential ELL students will be evaluated using an approved Placement Test, the Bilingual Verbal 
Abilities Test, and student writing samples to determine English language proficiency in 
listening comprehension, speaking, reading, and writing. A team of teachers, including the 
students’ classroom teachers, will determine whether students are Non-English Proficient 
(NEP), Limited English Proficient (LEP), or Fully English Proficient (FEP). Once the evaluations 
have been completed, a staff member will meet with parents to discuss their child’s need for 
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specialized support services, the educational approach used to teach ELL students, and the 
parents’ right to request that their child not receive ELL services.  

Students who are learning English as a second language will be assessed annually using the 
English Language Development Assessment (ELDA). The assessment measures proficiency in 
listening, speaking, reading, writing and comprehending English. 

The English Language Development Assessment (ELDA) is aligned to Louisiana’s English 
language development standards and is composed of tests for four grade clusters (K-2, 3-5, 6-8, 
9-12) in four language domains (listening,  speaking, reading, and writing).  Test results are used 
to report annual progress and attainment of English proficiency for Limited English Proficiency 
students. 

We will use data from the ELDA as a component of our proficiency determination. Other 
assessment data will also be used to determine proficiency, including classroom performance, 
school-based assessments, state testing results, and ELL Progress Reports. Grambling 
Laboratory Charter School will meet with parents to discuss findings and recommendations. 
Students who are exited from ELL services will be monitored for a period of two years after 
their exit to ensure that they are continuing to meet grade level learning expectations.  

Services for English Language Learners 

When English Language Learners (ELL) enroll, we will provide the appropriate and adequate 
supports within an educational setting that meets the needs of each learner. Students will be 
provided services within an appropriate setting and using the most appropriate model, such as 
ESL, Content-Based ESL, or Sheltered English Instruction. The Special Education Coordinator will 
supervise our English as a Second Language (ESL) program. This staff member will be 
responsible for the overall implementation and oversight of the program, and will provide 
relevant professional development to administrators and staff. The goal for our ELL students is 
the same as that for all students enrolled at Grambling Laboratory Charter School; our ELL 
students will be prepared with the linguistic and social skills necessary to excel in college and in 
life. To meet this goal, each ELL student will receive the linguistic and academic support 
necessary for success. Educational supports and the ESL model will be designed to maximize the 
student’s ability to succeed in the academic subject areas while developing critical English 
language skills. The ELL teacher, the classroom teacher, Special Education Coordinator and the 
appropriate additional staff, as well as the ELL student and family will share responsibility for 
this educational support.  

Engaging Non-English Speaking Families of English Language Learners  

We will work with all families regardless of home language and accommodate for language 
barriers as needed to ensure that all families can access our school programs and information. 
Non-English speaking families will receive all school communications, written and verbal, in the 
appropriate language. This includes materials, forms, parental notification letters, and other 
paperwork in the appropriate language to accommodate families.  
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The Grambling Laboratory Charter School is a conversion of  the existing Grambling State 
University Laboratory Schools.  The current schools enroll 351 students while requiring tuition 
payments up to $500 per student.   

Although we anticipate an increase to enrollment, the Grambling High Foundation has run 
funding scenarios and determined that our charter school model is sustainable at current 
enrollment of 351 students.  Because our model is sustainable at current enrollment, we have 
not formally quantified the expected enrollment increase.  We are certain, however, that  
removing the tuition requirement and improving the academic quality of the school will yield an 
increase to enrollment.  Projected enrollment numbers in this application are based upon the 
size of the school in previous years when tuition was lower or not charged at all. 
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